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CHAPTER 1
SELF-EDUGCATION ...uuuuurrrrrrrerrrsesssssssssssssssssssssnns 1

NOT SELF-EXPRESSION = A PERSON, BUILT UP FROM WITHIN = LIFE,
SUSTAINED ON FOOD = PLANT ANALOGY MISLEADING = MENTAL AND
PHYSICAL GYMNASTICS = MENTAL FOOD = THE LIFE OF THE MIND =
PROPER SUSTENANCE * KNOWLEDGE, NOT SENSATION OR INFORMATION
= EDUCATION, OF THE SPIRIT = CANNOT BE APPLIED FROM WITHOUT =
MODERN EDUCATORS BELITTLE CHILDREN = EDUCATION WILL PROFIT BY
DIVORCE FROM SOCIOLOGY = DANGER OF AN ALLIANCE WITH
PATHOLOGY = A COMPREHENSIVE THEORY = FITS ALL AGES = SELF-
EDUCATION = ALL CHILDREN HAVE INTELLECTUAL CAPACITY * SHOULD
LEARN TO ‘READ’ BEFORE MECHANICAL ART OF READING = ARE MUCH
OccuPIED WITH THINGS AND BOOKS = A KNOWLEDGE OF PRINCIPLES,
NECESSARY = EDUCATION CHAOTIC FOR WANT OF UNIFYING THEORY =
THE MOTIVE THAT COUNTS

CHAPTER 2
CHILDREN ARE BORN PERSONS ....cevveeeirieereeeeennnne 31

I. THE MIND OF A CHILD

THE BABY, MORE THAN A HUGE OYSTER = POETS ON INFANCY =
ACCOMPLISHMENTS OF A CHILD OF TWO = EDUCATION DOES NoT
PRODUCE MIND * THE RANGE OF A CHILD’S THOUGHTS = REASON AND
IMAGINATION PRESENT IN THE INFANT = WILL AND WILLFULNESS

II. THE MIND OF A SCHOOL CHILD

AMAZING POTENTIALITIES *= BRAIN, THE ORGAN OF MIND = THE
“UNCONscIous MIND,” A REGION OF SYMPTOMS * MIND, BEING
SPIRITUAL, KNOWS NO FATIGUE * BRAIN, DULY FED, SHOULD NOT KNOW
FATIGUE = A “PLAY-WAY” DOES NOT LEAD TO MIND = NOR DOES
ENVIRONMENT = MIND MuUST COME INTO CONTACT WITH MIND = WHAT
IS MIND? = MATERIAL THINGS HAVE LITTLE EFFECT UPON MIND =
EDUCATION, THE EVIDENCE OF THINGS NOT SEEN = IDEAS, ONLY FIT
SUSTENANCE FOR MIND * CHILDREN MUST HAVE GREAT IDEAS =
CHILDREN EXPERIENCE WHAT THEY HEAR AND READ OF »* OUR WANT OF
CONFIDENCE IN CHILDREN * CHILDREN SEE, IN THEIR MINDS = MIND,
ONE AND WORKS ALTOGETHER * CHILDREN MUST SEE THE WORLD =
DANGERS OF TECHNICAL, COMMERCIAL, HISTORICAL GEOGRAPHY =
EVERY MAN’S MIND, HiIS MEANS OF LIVING = ALL CLASSES MUST BE
EDUCATED = THE AESTHETIC SENSE = A CHILD’S INTELLECT AND HEART
ALREADY FURNISHED = HE LEARNS TO ORDER HIs LIFE
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II1. MOTIVES FOR LEARNING

DILUTED TEACHING * EVERY CHILD HAS INFINITE POSSIBILITIES = THE
PARENTS’ UNION SCHOOL *= THE HOUSE OF EDUCATION * TEACHERS
MusT KNOW CAPABILITIES AND REQUIREMENTS OF CHILDREN

CHAPTER 3
THE GOOD AND EVIL NATURE OF A CHILD ......... 43

I. WELL-BEING OF BODY

“CHILDREN OF WRATH” = “LITTLE ANGEL” THEORY = GOOD AND EVIL
TENDENCIES = EDUCATION, HANDMAID OF RELIGION * RELIGION
BECOMING MORE MAGNANIMOUS * NEWBORN CHILDREN START FAIR =
CHILDREN, MORE OF PERSONS IN THEIR HOMES = APPETITES * SENSES *
UNDUE NERVOUS TENSION * OVERPOWERING PERSONALITY = PARASITIC
HABITS

II. WELL-BEING OF MIND

MIND, NOT A CHARTERED LIBERTINE = HAS GOOD AND EVIL TENDENCIES
= INTELLECTUAL EVIL = INTELLECT ENTHRONED IN EVERY CHILD = A
CHILD’S VIVIFYING |IMAGINATION = EXPLANATIONS UNNECESSARY =
CHILDREN SENSE THE MEANING OF A PASSAGE * INCURIA = GOING OVER
SAME GROUND = DANGERS OF SPECIALIZATION = OF THE
QUESTIONNAIRE = CAPACITY V. APTNESS = IMAGINATION, GOOD AND
EVIL = REASON DEIFIED TY THE UNLEARNED * FALLACIOUS REASONING *
A LIBERAL EDUCATION NECESSARY = THE BEAUTY SENSE

III. INTELLECTUAL APPETITE

THE DESIRES = WRONG USE OF = LOVE OF KNOWLEDGE SUFFICIENT
STIMULUS

IV. MISDIRECTED AFFECTIONS

THE FEELINGS = LOVE AND JUSTICE = MORAL EDUCATION * CHILDREN
MusT NOT BE FED MORALLY = THEY WANT FOOD WHOSE ISSUE IS
CONDUCT = MORAL LESSONS WORSE THAN USELESS = EVERY CHILD
ENDOWED WITH LOVE = AND JUSTICE = RIGHTS AND DUTIES = FINE ART
OF SELF-ADJUSTMENT = TO THINK FAIRLY REQUIRES KNOWLEDGE = OUR
THOUGHTS ARE NOT OUR OWN = TRUTH, JUSTICE IN WORD = OPINIONS
SHOW INTEGRITY OF THOUGHT = SOUND PRINCIPLES = ALL CHILDREN
INTELLECTUALLY HUNGRY * STARVE ON THE THREE R’S

V. THE WELL-BEING OF THE SOUL

EDUCATION AND THE SOUL OF A CHILD = IGNORANCE OF THE CHILD =
APPROACHES TOWARDS GOD = HOW KNOWLEDGE GROWS * NARRATION
* GREAT THOUGHTS OF GREAT THINKERS ILLUMINATE CHILDREN *
EDUCATION DROWNED BY TALK = FORMATIVE INFLUENCE OF
KNOWLEDGE = SELF-EXPRESSION * EDUCATION, A GOING FORTH OF THE
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MIND = THE “UNCONSCIOUS MIND” = MIND ALWAYS CONSCIOUS = BUT
THINKS IN WAYS OF WHICH WE ARE UNCONSCIOUS * DANGERS OF
INTROSPECTION * “COMPLEXES” = NECESSITY FOR A PHILOSOPHY OF
EDUCATION

CHAPTER 4
AUTHORITY AND DOCILITY ..ccocvviirinininecrcreenenns 63

DEPUTED AUTHORITY, LODGED IN EVERYONE = NO SUCH THING AS
ANARCHY = A MERE TRANSFERENCE OF AUTHORITY = AUTHORITY MAKES
FOR LIBERTY = ORDER, THE OUTCOME OF AUTHORITY = DOCILITY,
UNIVERSAL * THE PRINCIPLES OF AUTHORITY AND DOCILITY INHERENT IN
EVERYONE = CRUX, TO FIND THE MEAN = FREEDOM, OFFERED AS
SOLUTION = “PROUD SUBJECTION AND DIGNIFIED OBEDIENCE” =
SECURED BY FEEDING THE MIND = SUBSERVIENCE V. DOCILITY = DOCILITY
IMPLIES EQUALITY = PHYSICAL ACTIVITIES DO NOT SUSTAIN MIND =
MANY RELATIONSHIPS MUST BE ESTABLISHED * NO UNDUE EMPHASIS =
SENSE OF MUST IN TEACHER AND CHILD = FREEDOM COMES WITH
KNOWLEDGE = THE OFFICE MAKES THE MAN = CHILDREN MUST HAVE
RESPONSIBILITY OF LEARNING = THE POTENCY OF THEIR MINDS = ALL
CHILDREN HAVE QUICK APPREHENSION * AND THE POWER OF
ATTENTION = HUMANE LETTERS MAKE FOR EFFICIENCY * DELIGHTFUL TO
USE ANY POWER * COMMON INTERESTS * POWERS OF ATTENTION AND
RECOLLECTION A NATIONAL ASSET = BUT WANT OF INTELLECTUAL
INTERESTS A SERIOUS HANDICAP

CHAPTER 5
THE SACREDNESS OF PERSONALITY c.ceeverrrmnnnnnnceenes 75

AN ADEQUATE CONCEPTION OF CHILDREN NECESSARY = ALL ACTION
COMES FROM THE IDEAS HELD = THE CHILD’S ESTATE HIGHER THAN
OURS * METHODS OF UNDERMINING PERSONALITY = FEAR * LOVE =
“SUGGESTION” * INFLUENCE = METHODS OF STULTIFYING INTELLECTUAL
AND MORAL GROWTH = THE DESIRES = OF APPROBATION = OF
EMULATION = OF AMBITION = OF SOCIETY = THE NATURAL DESIRE OF
KNOWLEDGE = DEFINITE PROGRESS, A CONDITION OF EDUCATION =
DOCTRINE OF EQUAL OPPORTUNITIES FOR ALL, DANGEROUS = BUT A
LIBERAL EDUCATION THE POSSIBILITY FOR ALL

CHAPTER 6
THREE INSTRUMENTS OF EDUCATION..........uuue... 87

I. EDUCATION IS AN ATMOSPHERE

ONLY THREE MEANS OF EDUCATION = NOT AN ARTIFICIAL ENVIRONMENT
= BUT A NATURAL ATMOSPHERE = CHILDREN MUST FACE LIFE AS IT IS =
But MusT NOT BE OVERBURDENED BY THE EFFORT OF DECISION =

11
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DANGERS OF INTELLECTUAL FEEBLENESS AND MORAL SOFTNESS ™
BRACING ATMOSPHERE OF TRUTH AND SINCERITY = NOT A TOO
STIMULATING ATMOSPHERE * DANGERS OF “RUNNING WILD" =
SERENITY COMES WITH THE FOOD OF KNOWLEDGE = TwWO COURSES
OPENTO Us

II. EDUCATION IS A DISCIPLINE

WE MUST ALL MAKE EFFORTS = BUT A NEW POINT OF VIEW, NECESSARY
= CHILDREN MUST WORK FOR THEMSELVES = MUST PERFORM THE ACT
OF KNOWING * ATTENTION, THE HALLMARK OF AN EDUCATED PERSON =
OTHER GOOD HABITS ATTENDING UPON DUE SELF-EDUCATION = SPIRIT,
AcCTS UPON MATTER = HABIT IS TO LIFE WHAT RAILS ARE TO TRANSPORT
CARS = HABIT IS INEVITABLE = GENESIS OF HABIT = HABITS OF THE
ORDERED LIFE = HABITS OF THE RELIGIOUS LIFE = DE QUINCEY ON
GOING TO CHURCH = DANGER OF THINKING IN A GROOVE * FADS

III. EDUCATION IS A LIFE

LIFE IS NOT SELF-EXISTING = BODY PINES UPON FOOD SUBSTITUTES *
MIND CANNOT LIVE UPON INFORMATION = WHAT IS AN IDEA? = A LIVE
THING OF THE MIND = POTENCY OF AN IDEA = COLERIDGE ON IDEAS =
PLATONIC DOCTRINE OF IDEAS = FUNCTIONS OF EDUCATION NOT
CHIEFLY GYMNASTIC = DANGERS ATTENDANT UPON “ORIGINAL
COMPOSITION” = IDEAS, OF SPIRITUAL ORIGIN = THE CHILD, AN ECLECTIC
= RESISTS FORCIBLE FEEDING = WE MUST TAKE THE RISK OF THE
INDIRECT LITERARY FORM = IDEAS MUST BE PRESENTED WITH MUCH
LITERARY PADDING = NO ONE CAPABLE OF MAKING EXTRACTS =
OPINIONS V. IDEAS * GIVEN AN IDEA, MIND PERFORMS ACTS OF
SELECTION AND INCEPTION = MuUST HAVE HUMANE ReAding as well as
Human Thought

CHAPTER 7
HOW WE MAKE USE OF MIND .....cccccceveruierenuannne 105

Herbartian Psychology = “Apperception Masses” = Dangers of
Correlation = “Concentration Series” = Children Reduced to
Inanities = Mind, a Spiritual Organism = Cannot Live Upon
“Sweetmeats” = Burden of Education Thrown on Teacher = Danger
of Exalting Personality of Teacher = “Delightful Lessons” = Across
the Bridges, By A. Paterson = Blind Alleys » Unemployment = Best
Boys Run to Seed = Continuation Classes = Education Act of 1918 =
An Eight Hours’ University Course = Academic Ideal of Education =
Continuation School, a People’s University = Dangers of Utilitarian
Education = The “Humanities” in English = Narration Prepares for
Public Speaking = Father of the People’s High Schools = Munich
Schools = Worship of Efficiency = A Well-Grounded Humanistic
Training Produces Capacity = Mr. Fisher on Continuation Schools =
A More Excellent Way = Education from Six to Seventeen = A
Liberal Education for All

v
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CHAPTER 8
THE WAY OF THE WILL ...cooctvvvuirnirneennncrcenseennnees 121

WILL, “THE SOLE PRACTICAL FACULTY” = “THE WILL Is THE MAN” = ITS
FUNCTION, TO CHOOSE, TO DECIDE = OPINIONS PROVIDED FOR Us = WE
TAKE SECOND-HAND PRINCIPLES = ONE POSSIBLE ACHIEVEMENT,
CHARACTER * AIM IN EDUCATION, LESS CONDUCT THAN CHARACTER *
ASSAULTS UPON THE WILL = “SUGGESTION” = VOLUNTARY AND
INVOLUNTARY ACTION = WE MuUST CHOOSE BETWEEN SUGGESTIONS =
DANGER OF SUGGESTION GIVEN BY ANOTHER WITH INTENT = VICARIOUS
CHOOSING = WEAKENS POWER OF CHOICE = PARASITIC CREATURES MAY
BECOME CRIMINAL * GORDON RIOTS = HIS WILL, THE SAFEGUARD OF A
MAN = INDECENT TO PROBE THOUGHTS OF THE “UNCONSCIOUS MIND” =
RIGHT THINKING, NOT SELF-EXPRESSION = IT FLOWS UPON THE
STIMULUS OF AN IDEA = WILL MUST BE FORTIFIED * KNOWLEDGE OF THE
“CITY OF MANSOUL” NECESSARY * ALSO INSTRUCTION CONCERNING THE
WILL = DANGERS OF DRIFTING = A CHILD MUST DISTINGUISH BETWEEN
WILL AND WILLFULNESS = A STRONG WILL AND “BEING GOOD” = WILL
MusT HAVE OBJECT OUTSIDE OF SELF = IS OF SLOW GROWTH = WILL V.
IMPULSE = A CONSTANT WILL, COMPASSES EVIL OR GOOD = THE “SINGLE
EYE” = BUSHIDO * WILL, SUBJECT TO SOLICITATION = DOES NOT ACT
ALONE = TAKES THE WHOLE MAN * HE MUST UNDERSTAND IN ORDER TO
WILL = WILL, A FREE AGENT = CHOICE, A HEAVY LABOR = OBEDIENCE,
THE SUSTAINER OF PERSONALITY = OBEDIENCE OF CHOICE * PERSONS OF
CONSTANT WILL = DANGERS OF WEAK ALLOWANCE *= TWO SERVICES
OPEN TO ALL = SELF AND GOD = WILL IS SUPREME = WILL WEARIES OF
OPPOSITION = DIVERSION = THE “WAY OF THE WILL” = FREEWILL = WE
MAY NOT THINK WHAT WE PLEASE = WILL SUPPORTED BY INSTRUCTED
CONSCIENCE AND TRAINED REASON = EDUCATION MUST PREPARE FOR
IMMEDIATE CHOICE = ADEQUATE EDUCATION MUST BE OUTWARD
BOUND

CHAPTER 9
THE WAY OF THE REASON .......ccoveerirenerecnenannn 131

REASON BRINGS FORWARD INFALLIBLE PROOFS = MAY BE FURTHERER OF
COUNSELS, GOOD OR BAD * INVENTIONS * HOW DID YOU THINK OF IT? =
CHILDREN SHOULD FOLLOW STEPS OF REASONING * PSYCHOLOGY OF
CRIME = REASONABLE AND RIGHT, NOT SYNONYMOUS * REASON WORKS
INVOLUNTARILY = REASON NEVER BEGINS IT = REASON WILL AFFIRM ANY
Theory = Logic, The Formula of Reason = But Not Necessarily Right
= Beauty and Wonder of Act of Reasoning = But There Are
Limitations = We Must Be Able to Expose Fallacies = Karl Marx =
Socialistic Thought of Today = Reason Requires Material To Work

/ e Upon = Reason Subject To Habit = Children Must Have Principles =

('S ' £ Be Able To Detect Fallacies * Must Know What Religion If = Miracles

= t; i é’} s ] » Quasi-Religious offers = Great Things of Life Cannot Be Proved =
| o\ .‘d g b
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Reason Is Fallible = Children, Intensely Reasonable = Reasoning
Power of A Child Does Not Wait Upon Training = But Children Do
Not Generalize » Must Not Be Hurried to Formulate = Mathematics
Should Not Monopolize Undue Time = Cannot Alone Produce a
Reasonable Soul

CHAPTER 10
THE CURRICULUM ucceeerrrrrrneieeeeeerrennenseeeeeeeesssssssesseees 145

STANDARD IN SECONDARY SCHOOLS SET BY PUBLIC EXAMINATIONS =
ELEMENTARY SCHOOLS LESS LIMITED WITH REGARD TO SUBJECTS = A
COMPLETE CURRICULUM IN THE NATURE OF THINGS = EDUCATION STILL
AT SEA * CHILDREN HAVE INHERENT CLAIMS * LAW OF SUPPLY AND
DEMAND * HUMAN NATURE A COMPOSITE WHOLE = THE EDUCATIONAL
RIGHTS OF MAN = WE MAY NOT PICK AND CHOOSE * SHELLEY OFFERS A
KEY = MISTAKES V. HOWLERS * KNOWLEDGE SHOULD BE CONSECUTIVE,
INTELLIGENT, COMPLETE * HOURS OF WORK, NOT NUMBER OF
SUBJECTS, BRING FATIGUE * SHORT HOURS * NO PREPARATION

I: THE KNOWLEDGE OF GOD

KNOWLEDGE OF GOD INDISPENSABLE * MOTHERS COMMUNICATE IT
BEST = RELATION TO GOD A FIRST-BORN AFFINITY = “KIDDIES” NOT
EXPECTED TO UNDERSTAND * SCHOOL EDUCATION BEGINS AT SiX = NO
CONSCIOUS MENTAL EFFORT SHOULD BE REQUIRED EARLIER * DR.
JOHNSON ON “TELLING AGAIN” = TWO ASPECTS OF RELIGION = ATTITUDE
OF WILL TOWARDS GOD * GRADUAL PERCEPTION OF GOD * GOETHE ON
REPOSE OF SOUL . = CHILDREN MUST HAVE PASSIVE AS WELL AS ACTIVE
PRINCIPLE = NEW TESTAMENT TEACHING MUST BE GROUNDED ON OLD *
SKEPTICAL CHILDREN = MUST NOT BE EVADED OR ANSWERED FINALLY =
A THOUGHTFUL COMMENTATOR NECESSARY * METHOD OF LESSONS, SIX
TO TWELVE, TWELVE TO FIFTEEN, FIFTEEN TO EIGHTEEN = AIDS OF
MODERN SCHOLARSHIP * DOGMATIC TEACHING COMES BY INFERENCE *
VERY LITTLE HORTATORY TEACHING DESIRABLE * SYNTHETIC STUDY OF
LIFE AND TEACHING OF CHRIST, A NECESSITY = “AUTHENTIC COMMENT”
ESSAYED IN VERSE * CATECHISM = PRAYER BOOK = CHURCH HISTORY

II: THE KNOWLEDGE OF MAN — HISTORY

MONTAIGNE ON HISTORY = THE LEAGUE OF NATIONS AND ITS PARALLELS
= HENRY VIIl ON PRECEDENT = DANGERS OF INDIFFERENCE TO HISTORY *
RATIONAL PATRIOTISM DEPENDS UPON KNOWLEDGE OF HISTORY *
HISTORY MUST GIVE MORE THAN IMPRESSIONS AND OPINIONS = P.U.S.
METHOD MULTIPLIES TIME = CONCENTRATED ATTENTION GIVEN TO THE
RIGHT BOOKS = CONDITION, A SINGLE READING = ATTENTION A NATURAL
FUNCTION = TEACHER’S INTEREST AN INCENTIVE = TEACHER WHO
“MAKES ALLOWANCE” FOR WANDERING, HINDERS * NARRATION IN THE
HISTORY LESSON = DISTINCTION BETWEEN WORD MEMORY AND MIND

VI
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MEMORY = ENGLISH HISTORY FOR CHILDREN OF SIX TO NINE = OF NINE
TO TWELVE = FRENCH HISTORY = ANCIENT HISTORY = FOR CHILDREN OF
TWELVE TO FIFTEEN = INDIAN HISTORY = EUROPEAN HISTORY = . HISTORY
FOR PUPILS OF FIFTEEN TO EIGHTEEN = LITERATURE = A MENTAL
PAGEANT OF HISTORY * GIVES WEIGHT TO DECISIONS, CONSIDERATION
TO ACTION, STABILITY TO CONDUCT = LABOR UNREST = INFINITE
EDUCABILITY OF ALL CLASSES * EQUAL OPPORTUNITY SHOULD BE
AFFORDED * BUT UNEASINESS APT TO FOLLOW = KNOWLEDGE BRINGS
ITS OWN SATISFACTION = EDUCATION MERELY A MEANS OF GETTING ON,
OR OF PROGRESS TOWARDS HIGH THINKING AND PLAIN LIVING

II: THE KNOWLEDGE OF MAN — LITERATURE

LITERATURE IN FORM | = CLASSICS, NOT WRITTEN DOWN = IN FORM I =
CHILDREN SHOW ORIGINALITY IN “MERE NARRATION” = JUST AS SCOTT,
SHAKESPEARE, HOMER = CHILDREN ALL SIT DOWN TO THE SAME FEAST =
EACH GETS ACCORDING TO HIS NEEDS AND POWERS = READING FOR
FORMS 11l AND IV = ABRIDGED EDITIONS UNDESIRABLE = CHILDREN TAKE
PLEASURE IN THE “DRY” PARTS * MUST HAVE A SENSE OF WIDE SPACES
FOR THE IMAGINATION TO WANDER IN = JUDGMENT TURNS OVER THE
FOLIOS OF THE MIND * STATESMANSHIP, FORMED UPON WIDE READING
= READING FOR FORMS V AND VI (FIFTEEN TO EIGHTEEN)

II: THE KNOWLEDGE OF MAN
MORALS AND ECONOMICS: CITIZENSHIP

FORM | = TALES = FABLES = HEARS OF GREAT CITIZENS = FORM Il = THE
INSPIRATION OF CITIZENSHIP = PLUTARCH = PRESENT DAY CITIZENSHIP =
PROBLEMS OF GOOD AND EVIL = PLUTARCH DOES NOT LABEL ACTIONS =
CHILDREN WEARY OF THE DOCTORED TALE = THE HUMAN STORY
ALWAYS INTERESTING * JACOB = THE GOOD, WHICH IS ALL VIRTUOUS,
PALLS = CHILDREN MUST SEE LIFE WHOLE = MUST BE PROTECTED FROM
GROSSNESS BY LITERARY MEDIUM = LEARN THE SCIENCE OF
PROPORTION = DIFFICULTY OF CHOOSING BOOKS *= CHASTELY TAUGHT
CHILDREN WATCH THEIR THOUGHTS = EXPURGATED EDITIONS =
PROCESSES OF NATURE MUST NOT BE ASSOCIATED WITH IMPURITY =
GAMES = OFFENCES BRED IN THE MIND = MIND MUST BE CONTINUALLY
AND WHOLESOMELY OCCUPIED = A SOUND BODY AND A SOUND MIND =
OURSELVES, OUR SOULS AND BODIES = AN ORDERED PRESENTATION OF
THE POSSIBILITIES AND POWERS OF HUMAN NATURE

II: THE KNOWLEDGE OF MAN — COMPOSITION

ORAL, FROM SIX TO SEVEN * DANGERS OF TEACHING COMPOSITION *
THE ART OF “TELLING” » POWER OF COMPOSITION INNATE = ORAL AND
WRITTEN FROM NINE TO TWELVE = INTEGRAL PART OF EDUCATION IN
EVERY SUBJECT = FROM TWELVE TO FIFTEEN * AN INEVITABLE
CONSEQUENCE OF FREE AND EXACT USE OF BOOKS = VERSE = SCANSION
= RHYTHM = ACCENT = SUBJECT MUST BE ONE OF KEEN INTEREST *
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FROM FIFTEEN TO EIGHTEEN, SOME DEFINITE TEACHING * SUGGESTIONS
OR CORRECTIONS = EDUCATION BEARS ON THE ISSUES AND INTERESTS OF
EVERYDAY LIFE

II: THE KNOWLEDGE OF MAN — LANGUAGES

ENGLISH = GRAMMAR * BEGIN WITH SENTENCE = DIFFICULTY OF
ABSTRACT KNOWLEDGE = FRENCH * NARRATION FROM THE BEGINNING *
ITALIAN = GERMAN = LATIN

II: THE KNOWLEDGE OF MAN — ART

ART IS OF THE SPIRIT = REVERENT KNOWLEDGE OF PICTURES
THEMSELVES * METHOD = NO TALK OF SCHOOLS OF PAINTING OR STYLE *
PICTURE TELLS ITS OWN TALE = DRAWING = ORIGINAL |LLUSTRATIONS *
FIGURES = OBJECTS = COLOR * FIELD STUDIES = ARCHITECTURE = CLAY-
MODELLING = ARTISTIC HANDICRAFTS = MUSICAL APPRECIATION

III: THE KNOWLEDGE OF THE UNIVERSE — SCIENCE

HUXLEY = “COMMON INFORMATION” = BOOKS SHOULD BE LITERARY IN
CHARACTER * FRENCH APPROACH TO SCIENCE = PRINCIPLES UNDERLYING
SCIENCE MEET FOR LITERARY TREATMENT = DETAILS OF APPLICATION
TOO TECHNICAL FOR SCHOOL WORK = UNIVERSAL PRINCIPLES MUST BE
LINKED WITH COMMON INCIDENTS = VERBIAGE THAT DARKENS COUNSEL
= OUT-OF-DOOR WORK * NATURAL HISTORY, BOTANY, ASTRONOMY,
PHYSIOLOGY, HYGIENE, GENERAL SCIENCE = A DUE COMBINATION OF
FIELD WORK WITH LITERARY COMMENTS — FATAL DIVORCE BETWEEN
SCIENCE AND THE “HUMANITIES” = NATURE NOTE BOOKS = SCIENCE NOT
A UTILITARIAN SUBJECT

GEOGRAPHY

SUFFERS FROM UTILITARIAN SPIRIT = MYSTERY AND BEAUTY GONE *
MODERN GEOGRAPHY, CONCERNED WITH MAN’S PROFIT = A MAP
SHOULD UNFOLD A PANORAMA OF DELIGHT = MAP WORK * CHILDREN
READ AND PICTURE DESCRIPTIONS = KNOWLEDGE OF ENGLAND, A KEY
TO THE WORLD = NAVAL HISTORY = EMPIRE GEOGRAPHY * CURRENT
GEOGRAPHY = COUNTRIES OF EUROPE = ROMANCE OF NATURAL
FEATURES, PEOPLES, HISTORY, INDUSTRIES * GENERALIZATIONS, NOT
GEOGRAPHY * CHILDREN MUST SEE WITH THE MIND’S EYE » TWO WAYS
OF TEACHING GEOGRAPHY * INFERENTIAL METHOD *= BUT GENERAL
PRINCIPLES OPEN TO MODIFICATION * NO LOCAL COLOR AND PERSONAL
INTERESTS * NO IMAGINATIVE CONCEPTION = PANORAMIC METHOD *
GIVES COLOR, DETAIL, PROPORTION, PRINCIPLES = PICTURES NOT OF
MUCH USE = EXCEPT THOSE CONSTRUCTED BY THE IMAGINATION FROM
WRITTEN DESCRIPTIONS = SURVEY OF ASIA = AFRICA * AMERICA =
PHYSICAL GEOGRAPHY * GEOGRAPHY IN CONNECTION WITH HISTORY =
PRACTICAL GEOGRAPHY
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III: THE KNOWLEDGE OF THE UNIVERSE — MATHEMATICS

REASONING POWERS DO NOT WAIT UPON OUR TRAINING * BEAUTY AND
TRUTH OF MATHEMATICS = A SENSE OF LIMITATION WHOLESOME = WE
SHOULD HEAR SURSUM CORDA IN NATURAL LAW = MIND INVIGORATED
BY HARD EXERCISE = MATHEMATICS EASY TO EXAMINE UPON =
DANGERS OF EDUCATION DIRECTED NOT TO AWAKEN AWE BUT TO
SECURE EXACTNESS = WHICH DOES NOT SERVE IN OTHER DEPARTMENTS
OF LIFE = WORK UPON SPECIAL LINES QUALIFIES FOR WORK ON THOSE
ONLY = MATHEMATICS TO BE STUDIED FOR THEIR OWN SAKE * NOT AS
THEY MAKE FOR GENERAL INTELLIGENCE AND GRASP OF MIND * GENIUS
HAS HER RIGHTS = TENDENCY TO SACRIFICE THE “HUMANITIES” TO
MATHEMATICS * MATHEMATICS DEPEND UPON THE TEACHER * FEW
SUBJECTS WORSE TAUGHT = A NECESSARY PART OF EDUCATION

I1I: THE KNOWLEDGE OF THE UNIVERSE —
PHYSICAL DEVELOPMENT, HANDICRAFTS

No SPECIAL METHODS FOR THESE

Bk 2: Theary Copplied

CHAPTER 1
A LIBERAL EDUCATION
IN ELEMENTARY SCHOOLS...cootttttrttreeeieeeeeeneenreeeens 219

A LIBERAL EDUCATION, BIRTHRIGHT OF EVERY CHILD * GOOD LIFE
IMPLIES CULTIVATED INTELLIGENCE = DIFFICULTY OF OFFERING
HUMANISM TO EVERYONE * PROBLEM SOLVED AT LAST = -BY THE
DRIGHLINGTON SCHOOL (YORKS) = TEACHERS, NOT SATISFIED =
POTENCY, NOT PROPERTY, CHARACTERISTIC OF MIND * WE TRY TO GIVE
POTENCY RATHER THAN KNOWLEDGE * RESULT, DEVITALIZATION = MIND
RECEIVES KNOWLEDGE IN ORDER TO GROW, NOT TO KNOW = OFFICE OF
TEACHER DEPRECIATED = HE HAS PROPHETIC POWER OF APPEAL AND
INSPIRATION = DELIGHTFUL COMMERCE OF EQUAL MINDS = AND
FRICTION OF WILLS CEASES * CHILDREN NOT PRODUCTS OF EDUCATION
AND ENVIRONMENT = CARLYLE ON “A PERSON” = CHILDREN NOT
INCOMPLETE AND UNDEVELOPED, BUT IGNORANT AND WEAK =
POTENTIALITIES OF A CHILD AS HE IS = DAvID COPPERFIELD *
KNOWLEDGE, CONCEIVED IN MIND * IGNORANCE, A CHIEF CAUSE OF
OUR DIFFICULTIES = MATTHEW ARNOLD = THREE DIVISIONS OF
KNOWLEDGE = ALL CLASSED UNDER HUMANISM = MIND ACTS UPON IT =
VITALITY RESULTS = MIND AND KNOWLEDGE LIKE BALL AND SOCKET

{ H JOINT = RESULTS OF P.N.E.U. METHOD MADE GOOD BY THOUSANDS OF
' : CHILDREN * WORK DONE BY SELF-EFFORT * SINGLE READING TESTED BY
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NARRATION = NO REVISION = FOR CHILDREN KNOW = USE PROPER
NAMES WITH EASE = WRITE FULLY = RARELY MAKE HOWLERS * GET AT
GIST OF BOOK OR SUBJECT * CHILDREN OF SIX TO EIGHT DICTATE
ANSWERS AT EXAMINATION TIME = TEACHER READS WITH INTENTION =
IS CAREFUL TO PRODUCE AUTHOR = CHILDREN LISTEN WITH ATTENTION =
NO SELECTION OF SUBJECTS * BOOK READ THROUGH * OLDER CHILDREN
READ FOR THEMSELVES * WORK DONE IN LESS TIME = NO PREPARATION
* NO WORKING-UP = TIME FOR VOCATIONAL WORK ® SUCH EDUCATION,
A SOCIAL LEVER = A VENTURE OF FAITH *= IN KNOWLEDGE AND IN
CHILDREN = A NEW PRODUCT APPEARS * PECULIAR EXPERIENCE,
MISLEADING = GENERAL EXPERIENCE TESTIFIES TO LAwWS = USUAL
EDUCATIONAL EQUIPMENT BASED ON FALSE ASSUMPTION * WHICH
INTERVENES BETWEEN CHILD AND KNOWLEDGE * METHOD SPECIALLY
SUITABLE FOR LARGE CLASSES * LABOR OF CORRECTION MINIMIZED =
CHOICE OF BOOKS * CHARACTER OF P.U.S. EXAMINATION * CHILDREN
REJECT WRONG BOOK = GREAT CAUSE OF EDUCATION V. CIVILIZATION *
GRAND ELEMENTARY PRINCIPLE OF PLEASURE = ONLY ONE EDUCATION
COMMON TO ALL

CHAPTER 2
A LIBERAL EDUCATION
IN SECONDARY SCHOOLS ouuuueeeeeieeeereeenreeeeeeeeeennnnnnes 233

PELMANISM, AN INDICTMENT = MONOTONOUS DRUDGERY THE
STUMBLING-BLOCK TO EDUCATION = A “PLAY WAY” = HANDICRAFTS =
EURHYTHMICS = ENTHUSIASM OF TEACHERS AMAZING * EDUCATION, A
PASSION = JOAN AND PETER TYPES = PUBLIC SCHOOL MEN DO THE
WORK OF THE WORLD * BUT SCHOOLS DO NOT TEACH WHAT A Boy
WANTS TO KNOW = MULISH RESISTANCE * WAYS OF MIND SUBTLE AND
EVASIVE * THE ERROR OF “NOT WHAT YOU KNOW THAT MATTERS BuUT
How YOu LEARN IT” = EVERY SCHOOL MUST EDUCATE EVERY SCHOLAR *
WHAT IS KNOWLEDGE? * INTELLECTUAL REQUIREMENTS SATISFIED BY
BRIDGE AND GOLF = ATTENTION ACTS WITHOUT MARKS, PRAISE OR
BLAME = BUT TRAINING, NOT EDUCATION = NO FACULTIES, ONLY MIND *
TEXT-BOOKS MAKE NO APPEAL TO MIND * WAY OF NATURAL SCIENCE
THROUGH FIELD WORK ILLUMINATED BY LITERATURE * MIND, A
CRUCIBLE, BUT NO POWER TO DISTIL IDEAS FROM SAWDUST = DR.
ARNOLD * “VERY VARIOUS READING” * MIND, A DECEIVER EVER = CLASS
WILL OCCUPY ITSELF AND ACCOMPLISH NOTHING = OUTER COURT OF
MIND = INNER PLACE WHERE PERSONALITY DWELLS = WE “GO OVER IT
IN OUR MINDS” = ATTENTION MUST NOT BE ALLOWED A CRUTCH =
SHOULD BE TESTED BY THE READER * KNOWLEDGE, RECEIVED WITH
ATTENTION, FIXED BY NARRATION = WE HAVE CEASED TO BELIEVE IN
MIND = PHYSICAL BRAIN AND SPIRITUAL MIND = EDUCATION MUST GO
AS A BOLT TO THE MIND = TEACHER NOT A BRIDGE * A KEY TO
HUMANISTIC TEACHING IN ENGLISH = A LIBERAL EDUCATION, MEASURED

X
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BY THE NUMBER OF SUBSTANTIVES USED WITH FITNESS AND SIMPLICITY
* THE SCHOOL NOT MERELY A NURSERY FOR THE FORMATION OF
CHARACTER = KNOWLEDGE IN COMMON FOR THE “MASSES” AND THE
“CLASSES” * ALL HEARTS RISE TO A FAMILIAR ALLUSION = SPEECH WITH
THOSE WHO KNOW = OPPOSITION, NATURAL RESOURCE OF IGNORANCE
* A DEMOCRATIC EDUCATION = WE SHALL CEASE TO PRESENT MOTIVES
OF SELF-INTEREST AND PERSONAL ADVANTAGE * THE CLASSICS IN
ENGLISH = OLD EXCLUSIVE EDUCATION MUST BROADEN ITS BASE AND
NARROW ITS BOUNDS * AVOID OVERLAPPING * ACADEMIC SUCCESS AND
KNOWLEDGE NOT THE SAME THING = BRILLIANT, AVERAGE AND DULL
CHILDREN DELIGHT IN KNOWLEDGE * IT UNITES THE HOUSEHOLD *
MAKES CHILDREN DELIGHTFUL COMPANIONS = A FINE SENSE OF THINGS
WORTH KNOWING AND LIVING FOR = MAGNANIMITY, PROPER
OUTCOME OF EDUCATION = THE SCHOOLBOY’S STERILE SYLLABUS * IN
SPITE OF CULTURE COMMON AMONG TEACHERS * A METHOD WHICH
BRINGS PROMISE OF RELIEF FROM APHASIA = BARRENNESS IN THE
WRITTEN ESSAY = ORAL COMPOSITION, A HABIT FROM SIX TO EIGHTEEN
= METHOD CANNOT BE WORKED WITHOUT A FIRM ADHERENCE TO
PRINCIPLE = OTHERWISE THE BOOKS A FAILURE * PARENTS MUST
PROVIDE NECESSARY BOOKS = WHICH MuUST TAKE ROOT IN THE HOMES
* SPELLING COMES WITH THE USE OF BOOKS = BOOKS AND TEXT-BOOKS
* THE CHOICE OF BOOKS, A QUESTION OF DIVISION OF LABOR =
TERMINAL EXAMINATIONS, RECORDS OF PERMANENT VALUE = BIBLE
TEACHING MUST FURTHER THE KNOWLEDGE OF GOD * THE LAW AND
THE PROPHETS STILL INTERPRETERS * HISTORY, THE RICH PASTURE OF
THE MIND = AMYOT ON HISTORY = PLUTARCH = POETS = EVERY AGE HAS
ITS POETIC ASPECT = GATHERED UP BY A SHAKESPEARE = A DANTE = A
WORLD POSSESSION = AN ESSENCE OF HISTORY WHICH IS POETRY = AN
ESSENCE OF SCIENCE TO BE EXPRESSED IN EXQUISITE PROSE = ART =
DRAWING, NOT A MEANS OF SELF-EXPRESSION * LANGUAGES *
POSSIBILITY OF BECOMING LINGUISTS = FINALLY, ANOTHER BASIS FOR
EDUCATION = WHICH MUST BE IN TOUCH WITH LIFE = WE AIM AT
SECURING THE VITALITY OF MANY MINDS = WHICH SHALL MAKE
ENGLAND GREAT IN ART AND IN LIFE * GREAT CHARACTER COMES FROM
GREAT THOUGHTS * GREAT THOUGHTS FROM GREAT THINKERS *
THINKING, NOT DOING, THE SOURCE OF CHARACTER

CHAPTER 3
THE SCOPE OF CONTINUATION SCHOOLS............259

NAPOLEONIC WARS OUTCOME OF THE WRONG THINKING OF
IGNORANCE * INTELLECTUAL RENAISSANCE FOLLOWED = To BE
SUPERSEDED BY THE UTILITARIAN MOTIVE = CONTINUATION SCHOOL
MOVEMENT = TECHNICAL EDUCATION = THE MUNICH SCHOOLS = “THE

{ HY UTILITARIAN THEORY PROFOUNDLY IMMORAL” = “SERVICE AND SELF-
| i ' g1 DIRECTION” = BUT FOOD AND WORK NOT SYNONYMOUS TERMS = THE
,;' 3 i é \ WIDE READING OF GREAT STATESMEN * DULY ORDERED EDUCATION
\ 1% = Mg
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MEANS SELF-SUSTAINING MINDS AND BODIES * MORAL BANKRUPTCY *
CO-EXISTENT WITH UTILITARIAN EDUCATION * MORAL MADNESS *
NATIONAL INSANITY = THE BETTER MAN DOES BETTER WORK * GERMAN
EFFICIENCY = WE DEPRECIATE OURSELVES * PEOPLE’S HIGH SCHOOLS OF
DENMARK * “A WELL OF HEALING IN THE LAND” = “TO BLEND ALL
CLASSES INTO ONE” = A PROFOUNDLY CHRISTIAN MOVEMENT = WIDELY
LIBERAL AS THAT OF THE “ANGELIC DOCTOR” = AGRICULTURAL SCHOOLS
* HUMANISTIC TRAINING FOR BUSINESS CAPACITY = A VILLAGE SHOULD
OFFER HAPPY COMMUNITY LIFE = INTELLECTUAL WELL-BEING MAKES
FOR STABILITY * AN EMPTY MIND SEIZES ON ANY NOTION = A HUNGRY
MIND, RESPONSIBLE FOR LABOR UNREST = CONTINUATION SCHOOLS
SHOULD NOT EXIST FOR TECHNICAL INSTRUCTION = EVENING HOURS
STILL FREE FOR RECREATION * EIGHT HOURS A WEEK FOR THINGS OF
THE MIND = NOT FOR OPINIONS * LEST LEISURE BORE AND STRIKES
ATTRACT = BUT FOR KNOWLEDGE * NOT FOR DUE EXERCISE BUT FOR
FOOD = NO EDUCATION BUT SELF-EDUCATION = A GREAT DISCOVERY
HAS BEEN VOUCHSAFED = NOT A “GOOD IDEA” OR A “GOOD PLAN” =
BUT A NATURAL LAW IN ACTION = GRUNDTVIG SAW IMPASSIBLE
BARRIER OF NO LITERARY BACKGROUND = BuT HOPE OF COMENIUS
“ALL KNOWLEDGE FOR ALL MEN” IS TAKING SHAPE = IN THE CASE OF
THOUSANDS OF CHILDREN * EVEN DULL AND BACKWARD ONES » UNDER
THE RIGHT CONDITIONS * KNOWLEDGE MEET FOR THE PEOPLE = THE
PARENTS’ UNION ScHooL = A COMMON CURRICULUM FOR ALL
CHILDREN OF ALL CLASSES * TEST OF A LIBERAL EDUCATION = ONLY ONE
EDUCATION COMMON TO ALL * NOTHING CAN ACT BUT WHERE IT IS =
NATIONAL WORK DONE BY MEN BROUGHT UP ON THE “HUMANITIES” =
FETISH OF PROGRESS = THE STILL PROGRESS OF GROWTH = THE
“HUMANITIES” IN ENGLISH ALONE, BRING FORTH STABILITY AND
EFFICIENCY * A COMMON GROUND OF THOUGHT HAS COHESIVE VALUE
= KINDLES LIGHT IN THE EYES = PEACE, SIGNALIZED BY A NEW BOND OF
INTELLECTUAL LIFE = DANGER OF IGNORANCE IN ACTION = A HOPEFUL
SIGN = DEMOS PERCEIVES THE LACK

CHAPTER 4
THE BASIS OF NATIONAL STRENGTH: A LIBERAL
EDUCATION FROM A NATIONAL STANDPOINT............. 279

I. KNOWLEDGE

FAILURE OF ATTEMPT TO EDUCATE AVERAGE BOY * INDUSTRIAL UNREST
OFTEN REVEALS VIRTUE BUT WANT OF KNOWLEDGE = DANGEROUS
TENDENCY = THE SPIRIT OF THE HORDE * INDIVIDUAL, LESS IMPORTANT =
“COUNTENANCE,” A MANIFESTATION OF THOUGHT, DROPPED OUT OF
USE = NEVER WERE MORE DEVOTED TEACHERS * SUBSTITUTES FOR
KNOWLEDGE = A MISCHIEVOUS FALLACY * A CHILD BROUGHT UP FOR
USES OF SOCIETY = JOY IN LIVING A CHIEF OBJECT OF EDUCATION *
KNOWLEDGE IS THE SOURCE OF PLEASURE * CHILDREN GET KNOWLEDGE
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FOR THEIR OWN SAKES * ASSETS WITHIN POWER OF ALL * INTELLECTUAL
RESOURCES = NO DuLL HOURS * KNOWLEDGE PASSED LIKE LIGHT OF
TORCH FROM MIND TO MIND = KINDLED AT ORIGINAL MINDS = A
SCHOOL JUDGED BY BOOKS USED = INDIRECT METHOD OF TEACHING *
PARABLES OF CHRIST = NOT ENOUGH EVEN OF THE RIGHT BOOKS =
CHILDREN, BEINGS “OF LARGE DISCOURSE” = ALERTNESS COMES OF
HANDLING VARIOUS SUBJECTS * SCHOLARSHIP V. KNOWLEDGE =
NAPOLEON A GREAT READER * NATIONS GROW GREAT UPON BOOKS =
QUEEN LOUISA OF PRUSSIA = KANT = FICHTE = THE DANES = THE
JAPANESE

II. LETTERS, KNOWLEDGE AND VIRTUE

CLassics TAKE SO MucH TIME = BUT UNIVERSITY MEN, OUR
EDUCATIONAL ACHIEVEMENT * LETTERS, THE CONTENT OF KNOWLEDGE
= KNOWLEDGE, NOT A STORE BUT A STATE = CULTURE BEGINS WITH THE
KNOWLEDGE THAT EVERYTHING HAS BEEN SAID AND KNOWN = WE
HAVE A LOSS TO MAKE GOOD = RICH AND POOR USED TO BE FAMILIAR
WITH THE BIBLE = A WELL OF ENGLISH UNDEFILED = AND NO LONGER
RULE AS THOSE WHO SERVE * RECKLESSNESS DUE TO IGNORANCE =
SCHOLARSHIP, AN EXQUISITE DISTINCTION = BUT NOT THE BEST THING =
ERUDITION, OUT OF COUNT = THE AVERAGE BOY = LADIES OF THE
ITALIAN AND FRENCH RENAISSANCE * TUDOR WOMEN = “INFINITELY
INFORMED” = A LEAKAGE SOMEWHERE * DEMOCRACY COMING IN LIKE
A FLOOD = EXAMINATION TESTS SHOULD SAFEGUARD LETTERS * WHICH
OPEN LIFE-LONG RESOURCES = WE NEED A PRACTICAL PHILOSOPHY =
NOT TO BE ARRIVED AT BY ECONOMICS, EUGENICS = BUT GATHERED
HARVESTS OF LETTERS

I1I. KNOWLEDGE, REASON AND REBELLION

IRRESPONSIBILITY CHARACTERIZES OUR GENERATION = LETTERED
IGNORANCE  FOLLOWS SPECIOUS ARGUMENTS TO LOGICAL
CONCLUSIONS = REASON APT TO BE ACCOMPANIED BY REBELLION =
REASON CANNOT TAKE PLACE OF KNOWLEDGE * SHAKESPEARE ON
REASON = THE ART OF LIVING IS LONG = BODIES OF MEN ACT WITH
MOMENTUM WHICH MAY BE PARALYZING OR PROPELLING * GLORIOUS
THING TO PERCEIVE ACTION OF MIND, REASONING POWER = GREEK
TRAINING IN USE AND POWER OF WORDS * GREAT THOUGHTS
ANTICIPATE GREAT WORKS = PEOPLE, CONVERSANT WITH GREAT
THOUGHTS = KNOWLEDGE OF THE WAY, THE TRUTH, THE LIFE = A
REGION OF STERILITY |IN INTELLECTUAL LIFE = SCIENCE THE
PREOCCUPATION OF OUR AGE = PRINCIPLE OF LIFE GOES WITH FLESH
STRIPPED AWAY = HISTORY EXPIRES * POETRY, NOT BROUGHT FORTH =
RELIGION FAINTS = SCIENCE, WITHOUT WONDER, NOT SPIRITUAL *
EIGHTEENTH CENTURY SCIENCE WAS ALIVE = LISTER = PASTEUR *
/ H SCIENCE, AS TAUGHT, LEAVES Us CoLD = COLERIDGE HAS REVEALED THE

£ SECRET = SCIENCE WAITS ITS LITERATURE = WE ARE ALL TO BLAME =

i WP & if \ MAN DOES NOT LIVE BY BREAD ALONE = WE ARE LOSING OUR SENSE OF

¢
3
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SPIRITUAL VALUES * AN INDUSTRIAL REVOLUTION = “HUMBLER
FRANCHISES” WON BY THE LOSS OF “SPIRITUAL THINGS” =
WORDSWORTH * TRADE UNIONISM A TYRANNY, CENTURIES AGO =
PREDICTS NO TRIUMPH FOR SYNDICALISM NOW = IRRESPONSIBLE
THOUGHT AND SPEECH ® QUESTION MUST BE RAISED TO PLANE OF
SPIRITUAL THINGS * WORKING MAN DEMANDS TOO LITTLE = AND
THINGS THAT DO NOT MATTER = FOR KNOWLEDGE, THE BASIS OF A
NATION’S STRENGTH.

IV. NEwW AND OLD CONCEPTIONS OF KNOWLEDGE

KNOWLEDGE, UNDEFINED AND UNDEFINABLE * KNOWLEDGE V. FACTS =
ENGLAND SUFFERING FROM INTELLECTUAL INANITION = MEDIEVAL
CONCEPTION OF KNOWLEDGE * FILOSOFICA DELLA RELIGIONE CATTOLICA
= THE ADORATION OF THE LAMB = PROMETHEAN FABLE * KNOWLEDGE
DOES NOT ARRIVE CASUALLY = IS NOT SELF-GENERATED IN MAN = “THE
TEACHING POWER OF THE SPIRIT OF GOD” = UNITY OF PURPOSE IN THE
EDUCATION OF THE RACE * KNOWLEDGE COMES TO THE MAN WHO IS
READY = “ABT VOGLER” * ALL KNOWLEDGE IS SACRED * A GREAT WHOLE
= MIND LIVES BY KNOWLEDGE * WHICH MUST NOT BE LIMITED BY
CHOICE = OR TIME * KNOWLEDGE AND “LEARNING” * COUNTRY NEEDS
PERSONS OF CHARACTER = “NEW” EDUCATIONAL SYSTEMS PRESENT A
GRAIN OF KNOWLEDGE IN A GALLON OF DILUENT = ROUSSEAU’S THEORY
= JOY IN “SPORT” = KNOWLEDGE PLAYS NO PART IN THESE = “GET
UNDERSTANDING,” OUR NEED * FALLACIOUS ARGUMENTS * PREJUDICE *
PLATITUDES = INSINCERITY, OUTCOME OF IGNORANCE = MOST TEACHERS
DOING EXCELLENT WORK = NEW UNIVERSITIES FULL OF PROMISE = BUT
NEED FOR THE “SCIENCE OF RELATIONS” = AND THE SCIENCE OF THE
PROPORTION OF THINGS

V. EDUCATION AND THE FULLNESS OF LIFE

“l MuST LIVE MY LIFE” = WHAT SHOULD THE LIFE BE? = WE ARE DOING
SOMETHING * THE BOOK OF NATURE = RELATIONS WITH MOTHER EARTH
= SPORTS * HANDICRAFTS = ART = WE ALL THRIVE IN THE WELL-BEING OF
EACH = THE CONTRIBUTION OF OUR GENERATION TO THE SCIENCE OF
EDUCATION = PERSON TO BE BROUGHT UP FOR HIs OWN USES = BUT
WHAT OF MIND? = MECHANICAL ART OF READING, NOT READING = AN
UNSUSPECTED UNWRITTEN LAW CONCERNING “MATERIAL” CONVERTED
INTO KNOWLEDGE = THE LOGOS = “THE WORDS OF ETERNAL LIFE” =
WORDS, MORE THINGS THAN EVENTS = RHETORIC A POWER * MOTIVES
CONVEYED BY WORDS * AMERICAN NEGROES FELL UPON BOOKS =
MECHANICAL LABOR PERFORMED IN SOLITUDE * LABOR GOES BETTER
BECAUSE “MY MIND TO ME A KINGDOM Is” = BROWNING ON MIND =
“HAVE MYNDE” = FAITH HAS GROWN FEEBLE, HOPE FAINTS, CHARITY
WAXES STRONG = BUT SOCIAL AMELIORATION NOT ENOUGH * THE
PLEASANT PLACES OF THE MIND * BOOKS, “WATERED DOWN" = CHRIST
EXPOSED PROFOUNDEST PHILOSOPHY TO THE MULTITUDE = WORKING

XV
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MEN VALUE KNOWLEDGE = CAN DEAL WITH IT = EMOTIONAL
DISTURBANCES COME FROM MIND HUNGER

VI. KNOWLEDGE IN LITERARY FORM

MIND DEMANDS METHOD = NO ONE CAN LIVE WITHOUT A PHILOSOPHY
WHICH POINTS OUT THE END OF EFFORT *= A PATCHWORK OF
PRINCIPLES BETRAYS US = HUMAN NATURE HAS NOT FAILED = BUT
EDUCATION HAS FAILED US = A NEW SCALE OF VALUES = WE WANT
MORE LIFE * ENGROSSING INTERESTS = WE WANT HOPE = PLEASURE
COMES IN EFFORT, NOT ATTAINMENT = WE WANT TO BE GOVERNED * A
NEW START * OTHER WAYS OF LOOKING AT THINGS * WE ARE UNEASY =
AND YET ALMOST ANYONE WILL Risk HIS LIFE = SPLENDID
MAGNANIMITY IN THE WAR = WE ARE NOT DECADENT = ARE READY FOR
A LIFE OF PASSIONATE DEVOTION = OUR DEMANDS MET BY WORDS *
AND BY THE MANIFESTATION OF A PERSON = “THE SHOUT OF A KING”
AMONG US = BUT UNDERSTANDING, PRIOR TO GOOD WORKS = A
CONSUMMATE PHILOSOPHY WHICH MEETS EVERY OCCASION * THE
TEACHING OF CHRIST = OTHER KNOWLEDGE “DUMB” WITHOUT THE
FUNDAMENTAL KNOWLEDGE * OUR LATEST EDUCATIONAL AUTHORITY
ON IMAGINATION = ROUSSEAU * OUR CHIEF BUSINESS THE EDUCATION
OF THE SUCCEEDING GENERATION * THE SLOUGH OF MATERIALISM =
CHILDREN MuUST HAVE FREEDOM OF CITY OF MIND EVEN IN ORDER TO
HANDLE THINGS = IMAGINATION DOES NOT WORK UPON A VISUAL
PRESENTATION = DR. ARNOLD AND MENTAL PICTURES = “SELECTIONS”
TO BE AVOIDED * DANGERS OF THE FLOODGATES OF KNOWLEDGE *
ERASMUS = ROSSETTI = FRIEDRICH PERTHES * PUBLISHERS AND THEIR
EDUCATIONAL MISSION = DR. ARNOLD ON READING = A CRUCIAL
MOMENT = JOHN BULL ON THE RESULTS OF FORTY YEARS’ EDUCATION *
ENGLAND CAN BE SAVED = KNOWLEDGE EXALTETH A NATION =
MATTHEW ARNOLD’S MONITION

SUPPLEMENTARY
TOO WIDE A MESH coouuuueiiiieeeeeeeeeieeceeeeeeeennesseesseeeees 321

A LUMINOUS FIGURE OF EDUCATION = BUT ONLY ‘UNIVERSAL
OPPORTUNITY = NO NEW THING = NO UNIVERSAL BOON LIKE AIR =
ONLY FOR THE FEwW WHO CHOOSE = NO REFLECTION ON PuBLIC
SCHOOLS BUT ON THE SYSTEM OF THE BIG MESH = THE LETTERS OF TWO
PuBLIC ScHOOL BOYS PATHETIC BUT REASSURING = DESIRE OF
KNOWLEDGE, INEXTINGUISHABLE = BUT LIMITATIONS OF THE ABSENCE
OF EDUCATION = NO CULTIVATED SENSE OF HUMOR = NO SENSE OF THE
SUPREME DELIGHTFULNESS OF KNOWLEDGE = CONINGSBY = TEACHING
How TO LEARN, A FARCE = NO AVENUE TO KNOWLEDGE BUT
KNOWLEDGE ITSELF
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A CHARLOTTE MASON PLENARY

I g . .
2. i A S N - Thank you for choosing the Annotated Edition of
:t ’r“”r . Do - Charlotte Mason’s sixth Volume, A Philosophy of Education
e N T 5
4@& '".i-.’?.. published by A CHARLOTTE MASON PLENARY.
: This edition includes the full, unabridged text of
' ) % Charlotte Mason’s original Volume. All her words and
\ ‘2’7.# wisdom have been retained while, at the same time, certain
Y s _m0 il \ j;f‘f-’“ updates have been made for modern readers.
T A
" ,;_'-f' e The text has been updated with a modern font that is
Ao | 3 .
DA — easier to read.
w r ’L._ g t ‘;“__r!
¥ g :‘; American spellings, not British, are used throughout.
ey V. . -:—;i 'TA’T- =
{*"""PJ-"L Y o s 3 The original page numbers, as published in earlier
%’,“ ;f”'f~:"» 1\ editions of Charlotte’s volumes, are in the margins so you
y A g can easily cross-reference other editions or study guides.
y i
v ‘ Annotations have been added.
. <l The annotations provide context to help you better
A v
ﬂ" understand Charlotte’s frequent references to the people,

events, and culture of her time. The annotations also define
obscure vocabulary and phrases.

For ease of reading, Charlotte’s text is in the inner
column and The PLENARY annotations are in the outer
column.

Charlotte wrote her six volumes of the Home Education

, Series from 1885-1921. Her frequent references can leave
ﬁ‘g‘l/ today’s reader a bit frustrated, as she assumed that her
y readers would understand the context for each person,
event, or book that she mentions. Without that context, the

f | wisdom of her words can seem veiled and inaccessible for

| { ) d
=4 s many readers.
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A PHILOSOPHY OF EDUCATION: ANNOTATED EDITION

My goal in adding annotations is to highlight Charlotte’s
text and make it easier to read so that you gain a deeper
understanding of her words and meaning. Once you
understand the references and the context, it is like the “a-
ha” moment or the key to unlocking the gate. You are no
longer bogged down with unfamiliar terminology and
references. The words soar.

However, in keeping with Charlotte’s principles, | did not
think it correct to interpret her words, so you will not find
any opinions or speculations as to her meanings. | want you
to make your own connections with her writing; to make the
connections that are personal and meaningful to you. As
with living books and narration, what you connect with may
be different than what | might connect with, and that is the
beauty of Charlotte’s method. It is personal to you.

CHARLOTTE MASON YOUR WAY

My motto at THE PLENARY is “CHARLOTTE MASON YOUR
WAY” because the method will, and should, look different in
every home. It’s important to understand that it is a method
and not a system. | hope you will find this Annotated Edition
helpful in understanding and implementing Charlotte’s
method in a way that is personally meaningful to you and
your family.

A Charlotte Mason education is so life-giving, so
peaceful, relaxing, and joyful. My wish for you is that you
and your children find room to breathe, to think, and to
contemplate as you sit down to the feast of this education.
May you have unhurried, uncomplicated, “smooth and
easy days.”

These are the things we owe our children; the things
we owe ourselves. And these are the things that | love
about a Charlotte Mason education; that this style of life is
simple, relaxed, unhurried, and brings peace of mind. It
gives us room to find the path; our own path.




INTRODUCTION TO THE ANNOTATED EDITION

To that end, this resource was created with much love
and respect for Charlotte and for you; to make it easier to
enjoy the beautiful education that is the Charlotte Mason
method. It comes from my home to yours with much love
and appreciation. | hope you will enjoy using it as much as |
have enjoyed creating it.

VOLUME 6 AUDIOBOOK

To make things even easier for you, | have recorded an
audiobook of Charlotte’s Philosophy of Education. As busy parents,
we all know how difficult it can be to find the time to actually sit
down and read. Now you can listen to Charlotte’s words on-the-go
or while multi-tasking!

The audiobook includes most of the annotations listed in the
Annotated Edition. | narrate the audiobook myself, so please
forgive the occasional mispronunciation of names, places, and any
phrases in foreign languages!

You can find the Volume 6 Audiobook on The Plenary website
and at other audiobook retailers.

CHARLOTTE MASON RESOURCES

For a complete, up-to-date list of books and study
guides, or for more information about the Charlotte Mason
method of education, please see THE PLENARY website at
CMPLENARY.COM.

With much love,

Rachel Lebewits

A CHARLOTTE MASON PLENARY
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FROM A CHARLOTTE MASON PLENARY

THE VOLUME 6 COMPANION COURSE
& ONLINE DISCUSSION GROUP

4@@&' You are invited to join a special COMPANION COURSE AND
P\ ‘ ONLINE DISCUSSION GROUP as you read A Philosophy of
N \;h,, Education, which will help you get the most out of your time
\ ' E,bz,:# with Charlotte’s last, and final, book.
Y s _gmD | \‘}. ::;".‘, The VOLUME 6 COMPANION COURSE includes additional
{; ’;_l(- . ,ﬁ' & resources such as:
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PREFACE BY CHARLOTTE MASON

P itface

It would seem a far cry from Undine to a ‘liberal education’
but there is a point of contact between the two; a soul awoke
within a water-sprite at the touch of love; so, | have to tell of
the awakening of a ‘general soul’ at the touch of knowledge.
Eight years ago the ‘soul’ of a class of children in a mining vil-
lage school awoke simultaneously at this magic touch and has
remained awake. We know that religion can awaken souls, that
love makes a new man, that the call of a vocation may do it,
and in the age of the Renaissance, men’s souls, the general
soul, awoke to knowledge: but this appeal rarely reaches the
modern soul; and, notwithstanding the pleasantness attending
lessons and marks in all our schools, | believe the ardor for
knowledge in the children of this mining village is a phenome-
non that indicates new possibilities. Already many thousands of
the children of the Empire had experienced this intellectual
conversion, but they were the children of educated persons. To
find that the children of a mining population were equally re-
sponsive seemed to open a new hope for the world. It may be
that the souls of all children are waiting for the call of
knowledge to awaken them to delightful living.

This is how the late Mrs. Francis Steinthal, who was the
happy instigator of the movement in Council Schools, wrote,
“Think of the meaning of this in the lives of the children — disci-
plined lives, and no lawless strikes, justice, an end to class war-
fare, developed intellects, and no market for trashy and corrupt
literature! We shall, or rather they will, live in a redeemed
world.” This was written in a moment of enthusiasm on hearing
that a certain County Council had accepted a scheme of work
for this pioneer school; enthusiasm sees in advance the fields
white to the harvest, but indeed the event is likely to justify
high expectations. Though less than nine years have passed

Undine is a book by Friedrich
de la Motte Fouqué in which
a water spirit must marry a
human in order to gain a soul.

An English translation of the
story was published in 1909
by William Leonard Court-
ney and illustrated by Arthur
Rackham. Author George
MacDonald once said that
Undine was "the most beauti-
ful" of all fairy tales.

The mining village Charlotte
speaks of was in Drighlington,
England. Emeline Steinthal
first proposed that the school
there might help its students
by adopting Charlotte’s meth-
od of education. Steinthal
stayed to oversee its imple-
mentation.
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John Colet (1467-1519) was
an English clergyman and
educational reformer. He was
the Dean of St. Paul’s Cathe-
dral in London, where he es-
tablished the St. Paul’s School
for boys. He instructed that
the school’s priest should
pray daily for the students of
the school to “prosper in
good life and good literature.”
Charlotte used this quote on
the front of every PNEU Pro-
gramme.

Effectual (adj.) - success in
producing a desired result

Terminus (noun) - the final
point; final outcome
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since that pioneer school made the bold attempt, already many
thousands of children working under numerous County Coun-
cils are finding that “Studies serve for delight.”

No doubt children are well taught and happy in their les-
sons as things are, and this was specially true of the school in
question; yet both teachers and children find an immeasurable
difference between the casual interest roused by marks, pleas-
ing oral lessons and other school devices, and the sort of steady
avidity for knowledge that comes with the awakened soul. The
children have converted the school inspectors: “And the Eng-
lish!” said one of these in astonishment as he listened to their
long, graphic, dramatic narrations of what they had heard. Dur-
ing the last thirty years we (including many fellow workers)
have had thousands of children, in our schoolrooms, home and
other, working on the lines of Dean Colet’s prayer for St. Paul’s
School — “Pray for the children to prosper in good life and good
literature”; probably all children so taught grow up with such
principles and pursuits as make for happy and useful citizen-
ship.

| should like to add that we have no axe to grind. The public
good is our aim; and the methods proposed are applicable in
any school. My object in offering this volume to the public is to
urge upon all who are concerned with education a few salient
principles which are generally either unknown or disregarded;
and a few methods which, like that bathing in Jordan, are too
simple to commend themselves to the ‘general.’ Yet these prin-
ciples and methods make education entirely effectual.

| should like to add that no statement that | have advanced
in the following volume rests upon opinion only. Every point
has been proved in thousands of instances, and the method
may be seen at work in many schools, large and small, Elemen-
tary and Secondary.

| have to beg the patience of the reader who is asked to
approach the one terminus by various avenues, and | cannot do
so better than in the words of old Fuller:
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“Good Reader, | suspect | may have written some things twice;
if not in the same words yet in sense, which I desire you to pass
by favorably, forasmuch as you may well think, it was difficult
and a dull thing for me in so great a number of independent
sentences to find out the repetitions ... Besides the pains, such
a search would cost me more time than | can afford it; for my
glass of life running now low, | must not suffer one sand to fall
in waste nor suffer one minute in picking of straws ... But to
conclude this, since in matters of advice, Precept must be upon
Precept, Line upon Line, | apologize in the words of St. Paul, ‘To
write the same things to you to me indeed is not grievous, but
foryou it is safe.”

| am unwilling to close what is probably the last preface |
shall be called upon to write without a very grateful recogni-
tion of the cooperation of those friends who are working with
me in what seems to us a great cause. The Parents’ National
Educational Union has fulfilled its mission, as declared in its
first prospectus, nobly and generously. “The Union exists for
the benefit of parents and teachers of all classes;” and, for the
last eight years it has undertaken the labor and expense of an
energetic propaganda on behalf of Elementary Schools, of
which about 150 are now working on the Programmes of the
Parents’ Union School. During the last year a pleasing and
hopeful development has taken place under the auspices of
the Hon. Mrs. Franklin. It was suggested to the Head of a Lon-
don County Council School to form an association of the par-
ents of the children in that school, offering them certain ad-
vantages and requiring a small payment to cover expenses. At
the first meeting one of the fathers present got up and said
that he was greatly disappointed. He had expected to see
some three hundred parents and there were only about sixty
present! The promoters of the meeting were, however, well
pleased to see the sixty, most of whom became members of
the Parents’ Association, and the work goes on with spirit.

We are deeply indebted to many fellow-workers, but not
even that very courteous gentleman who once wrote a letter
to the Romans could make suitable acknowledgments to all of

“Old Fuller” is Thomas Fuller
(1654-1734), an English physi-
cian and writer. This quote is
an excerpt from his book In-
troduction ad Prudentiam: Or,
Directions, Counsels, and Cau-
tions Tending to Prudent
Management of Affairs in
Common Life.

Charlotte wrote A Philosophy
of Education in 1921 at the
age of 79. She died two years
later. The book was published
posthumously in 1925.

The Parents’ National Educa-
tional Union, or the PNEU,
was established in 1887 as
the overarching organization
for Charlotte’s method. The
Programmes listed each
term’s curriculum for stu-
dents enrolled in the Parents’
Union School, or PUS.

The Honorable Mrs. Franklin
is Henrietta Franklin, a Jewish
woman who was one of Char-
lotte’s most trusted friends.
She is credited with taking
Charlotte’s idea to a national
audience. She became the
Secretary of the PNEU in 1894
and embarked on a speaking
tour to major cities in the
United States, Europe, and
South Africa.
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Charlotte’s House of Educa-
tion was her teacher training
college located in Ambleside,
England. It is now known as
the University of Cumbria.

those to whom we owe the success of a movement the ra-
tionale of which | attempt to make clear in the following pages.

CHARLOTTE M. MASON
House of Education, Ambleside, 1922



Ehanlotts 6}%@@@/& 5
20 Piinciples




A PHILOSOPHY OF EDUCATION: ANNOTATED EDITION

XXXII



A SHORT SYNOPSIS

the Educatianal Phibesaphy

“No sooner doth the truth ... come into the soul’s sight, but
the soul knows her to be her first and old acquaintance.”

“The consequence of truth is great; therefore the judgment
of it must not be negligent.” (Whichcote)

1) Children are born persons.

2) They are not born either good or bad, but with possibilities
for good and for evil.

3) The principles of authority on the one hand, and of

obedience on the other, are natural, necessary and

fundamental; but —

4) These principles are limited by the respect due to the
personality of children, which must not be encroached upon,
whether by the direct use of fear or love, suggestion or
influence, or by undue play upon any one natural desire.

5) Therefore, we are limited to three educational instruments
— the atmosphere of environment, the discipline of habit, and
the presentation of living ideas. The P.N.E.U. Motto is:
“Education is an atmosphere, a discipline, and a life.”

6) When we say that
not mean that a child should be isolated in what may be called

“education is an atmosphere,” we do

a ‘child-environment’ especially adapted and prepared, but
that we should take into account the educational value of his
natural home atmosphere, both as regards persons and things,
and should let him live freely among his proper conditions. It
stultifies a child to bring down his world to the ‘child’s’ level.

This is a quote from the book
Moral and Religious Apho-
risms by Benjamin Whichcote
(1609-1683).

Charlotte lists the 20 Princi-
ples of her method of educa-
tion.

Note that when Charlotte
originally wrote Home Educa-
tion (Vol. 1) in 1885, the list
only contained 18 Principles.
But by the time she wrote this
book, A Philosophy of Educa-
tion, in 1921, the list had
been better reorganized to
clearly state her 20 Principles.
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The Herbartian doctrine was
an applied educational theory
created by Johann Friedrich
Herbart (1776-1841) which
stated there should be five
formal steps in teaching:
preparation, presentation,
association, generalization,
and application.

Those first-born affinities is a
line from a poem called “The
Prelude” by William Words-
worth (1770-1850).
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7) By “education is a discipline,” we mean the discipline of
habits, formed definitely and thoughtfully, whether habits of
mind or body. Physiologists tell us of the adaptation of brain
structures to habitual lines of thought, i.e., to our habits.

8) In saying that “education is a life,” the need of intellectual
and moral as well as of physical sustenance is implied. The
mind feeds on ideas, and therefore children should have a
generous curriculum.

9) We hold that the child’s mind is no mere sac to hold ideas;
but is rather, if the figure may be allowed, a spiritual
organism, with an appetite for all knowledge. This is its proper
diet, with which it is prepared to deal; and which it can digest
and assimilate as the body does foodstuffs.

10) Such a doctrine as e.g. the Herbartian, that the mind is a
receptacle, lays the stress of Education (the preparation of
knowledge in enticing morsels duly ordered) upon the
teacher. Children taught on this principle are in danger of
receiving much teaching with little knowledge; and the
teacher’s axiom is “what a child learns matters less than how
he learns it.”

11) But we, believing that the normal child has powers of
mind which fit him to deal with all knowledge proper to him,
give him a full and generous curriculum; taking care only that
all knowledge offered him is vital, that is, that facts are not
ideas. Out of this

presented without their informing

conception comes our principle that, —

12) “Education is the Science of Relations”; that is, that a child
has natural relations with a vast number of things and
thoughts: so we train him upon physical exercises, nature lore,
handicrafts, science and art, and upon many living books, for
we know that our business is not to teach him all about
anything, but to help him to make valid as many as may be of

“Those first-born affinities
That fit our new existence to existing things.”
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13) In devising a SyLLABUS for a normal child, of whatever
social class, three points must be considered:

a) He requires much knowledge, for the mind needs
sufficient food as much as docs the body.

(b) The knowledge should be various, for sameness in
mental diet does not create appetite (i.e., curiosity).

(c) Knowledge should be communicated in well-chosen
language, because his attention responds naturally to
what is conveyed in literary form.

14) As knowledge is not assimilated until it is reproduced,
children should ‘tell back’ after a single reading or hearing:
or should write on some part of what they have read.

15) A single reading is insisted on, because children have
naturally great power of attention; but this force is
dissipated by the re-reading of passages, and also, by
guestioning, summarizing, and the like.

Acting upon these and some other points in the behavior
of mind, we find that the educability of children is
enormously greater than has hitherto been supposed, and is
but little dependent on such circumstances as heredity and
environment.

Nor is the accuracy of this statement limited to clever
children or to children of the educated classes: thousands of
children in Elementary Schools respond freely to this
method, which is based on the behavior of mind.

16) There are two guides to moral and intellectual self-
management to offer to children, which we may call ‘the
way of the will’ and ‘the way of the reason.’

17) The way of the will: Children should be taught,

(a) to distinguish between ‘I want’ and ‘l will.”

(b) That the way to will effectively is to turn our thoughts
from that which we desire but do not will.

(c) That the best way to turn our thoughts is to think of
or do some quite different thing, entertaining or
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Stultify (verb) - to cause to
lose enthusiasm, especially as
a result of a tedious or restric-
tive routine

Irrefragable (adj) - indisputa-
ble

XXXVI

interesting.

(d) That after a little rest in this way, the will returns to its
work with new vigor.

(This adjunct of the will is familiar to us as diversion, whose
office it is to ease us for a time from will effort, that we may
‘will’" again with added power. The use of suggestion as an aid
to the will is to be deprecated, as tending to stultify and
stereotype character. It would seem that spontaneity is a
condition of development, and that human nature needs the
discipline of failure as well as of success.)

18) The way of reason: We teach children, too, not to ‘lean (too
confidently) to their own understanding’; because the function
of reason is to give logical demonstration

(a) of mathematical truth,
19)(b) of an initial idea, accepted by the will.

20)In the former case, reason is, practically, an infallible guide,
but in the latter, it is not always a safe one; for, whether that
idea be right or wrong, reason will confirm it by irrefragable
proofs.

19) Therefore, children should be taught, as they become
mature enough to understand such teaching, that the chief
responsibility which rests on them as persons is the acceptance
or rejection of ideas. To help them in this choice we give them
principles of conduct, and a wide range of the knowledge fitted
to them. These principles should save children from some of
the loose thinking and heedless action which cause most of us
to live at a lower level than we need.

20) We allow no separation to grow up between the intellectual
and ‘spiritual’ life of children, but teach them that the Divine
Spirit has constant access to their spirits, and is their continual
Helper in all the interests, duties and joys of life.
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INTRODUCTION

 Grtraduction

These are anxious days for all who are engaged in educa-
tion. We rejoiced in the fortitude, valor, and devotion shown by
our men in the War and recognize that these things are due to
the Schools as well as to the fact that England still breeds “very
valiant creatures.” It is good to know that “the whole army was
illustrious.” The heroism of our officers derives an added im-
pulse from that tincture of ‘letters’ that every Public schoolboy
gets, and those “playing fields” where boys acquire habits of
obedience and command. But what about the abysmal igno-
rance shown in the wrong thinking of many of the men who
stayed at home? Are we to blame? | suppose most of us feel
that we are: for these men are educated as we choose to un-
derstand education, that is, they can read and write, think per-
versely, and follow an argument, though they are unable to de-
tect a fallacy. If we ask in perplexity, why do so many men and
women seem incapable of generous impulse, of reasoned patri-
otism, of seeing beyond the circle of their own interests, is not
the answer, that men are enabled for such things by education?
These are the marks of educated persons; and when millions of
men who should be the backbone of the country seem to be
dead to public claims, we have to ask — Why then are not these
persons educated, and what have we given them in lieu of edu-
cation?

Our errors in education, so far as we have erred, turn upon
the conception we form of ‘mind,” and the theory which has
filtered through to most teachers implies the out-of-date notion
of the development of ‘faculties,” a notion which itself rests on
the axiom that thought is no more than a function of the brain.
Here we find the sole justification of the scanty curricula provid-
ed in most of our schools, for the tortuous processes of our
teaching, for the mischievous assertion that “it does not matter

Charlotte is referring to World
War I, which had just conclud-
ed several years earlier in

1918.

Perversely (adj) - contrary to

the accepted or
standard or practice

expected
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Friedrich Nietszche (1844-
1900) was a German philoso-
pher; Heinrich von Treitschke
(1834-1896) was a German
politician; and Friedrich von
Bernhardi (1849-1930) was a
Prussian general who wrote a
book called Germany and the
Next War in 1911.

what a child learns but only how he learns it.” If we teach much
and children learn little, we comfort ourselves with the idea that
we are ‘developing’ this or the other ‘faculty.” A great future lies
before the nation which shall perceive that knowledge is the
sole concern of education proper, as distinguished from train-
ing, and that knowledge is the necessary daily food of the mind.

Teachers are looking out for the support of a sound theory,
and such a theory must recognize with conviction the part mind
plays in education and the conditions under which this prime
agent acts. We want a philosophy of education which, admitting
that thought alone appeals to mind, that thought begets
thought, shall relegate to their proper subsidiary places all
those sensory and muscular activities which are supposed to
afford intellectual as well as physical training. The latter is so
important in and for itself that it needs not to be bolstered up
by the notion that it includes the whole, or the practically im-
portant part, of education. The same remark holds good of vo-
cational training. Our journals ask with scorn, “Is there no edu-
cation but what is got out of books at school? Is not the lad who
works in the fields getting education?” and the public lacks the
courage to say definitely, “No, he is not,” because there is no
clear notion current as to what education means, and how it is
to be distinguished from vocational training. But the people
themselves begin to understand and to clamor for an education
which shall qualify their children for life rather than for earning
a living. As a matter of fact, it is the man who has read and
thought on many subjects who is, with the necessary training,
the most capable whether in handling tools, drawing plans, or
keeping books. The more of a person we succeed in making a
child, the better will he both fulfill his own life and serve society.

Much thoughtful care has been spent in ascertaining the
causes of the German breakdown in character and conduct; the
war scourge was symptomatic, and the symptoms have been
duly traced to their cause in the thoughts the people have been
taught to think during three or four generations. We have heard
much about Nietszche, Treitschke, Bernhardi and the rest; but
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Professor Muirhead did us good service in carrying the investi-
gation further back. Darwin’s theories of natural selection, the
survival of the fittest, the struggle for existence, struck root in
Germany in fitting soil; and the ideas of the superman, the su-
per state, the right of might — to repudiate treaties, to eliminate
feebler powers, to recognize no law but expediency — all this
appears to come as naturally out of Darwinism as a chicken
comes out of an egg. No doubt the same dicta have struck us in
the Commentaries of Frederick the Great; “they shall take who
is ages older
than Darwin, but possibly this is what our English philosopher

)

have the power, and they shall keep who can,”

did for Germany — There is a tendency in human nature to elect
the obligations of natural law in preference to those of spiritual
law; to take its code of ethics from science, and, following this
tendency, the Germans found in their reading of Darwin sanc-
tion for manifestations of brutality.

Here are a few examples of how German philosophers am-
plify the Darwinian text: “In matter dwell all natural and spiritu-
al potencies. Matter is the foundation of all being.” “What we
call spirit, thought, the faculty of knowledge, consists of natural
though peculiarly combined forces.” Darwin himself protests
against the struggle for existence being the most potent agency
where the higher part of man’s nature is concerned, and he no
more thought of giving a materialistic tendency to modern edu-
cation than Locke thought of teaching principles which should
bring about the French Revolution; but men’s thoughts are
more potent than they know, and these two Englishmen may
be credited with influencing powerfully two world-wide move-
ments. In Germany, “prepared by a quarter of a century of ma-
terialistic thought,” the teaching of Darwin was accepted as
offering emancipation from various moral restraints. Ernst
Haeckel, his distinguished follower, finds in the law of natural
selection sanction for Germany’s lawless action, and also, that
pregnant doctrine of the superman. “This principle of selection
is nothing less than democratic; on the contrary it is aristocratic
in the strictest sense of the word.” We know how Biichner,

Professor John Henry Muir-
head (1855-1940) wrote a
book titled German Philoso-
phy in Relation to the War,
published in 1915.

Dicta (pl. noun) - a formal
pronouncement from an au-
thoritative source

Treitschke wrote a book
about Frederick the Great,
King of Prussia (r. 1740-1786),
called The Confessions of
Frederick the Great, which is
most likely the book that
Charlotte mentions here.

Charlotte continues to quote
from the book German Philos-
ophy in Relation to the War
by Muirhead.

In these several lines, Muir-
head is quoting from several
books published prior to WWI
by German philosophers:
Force and Matter by Ludwig
Bichner (1824-1899), Der
Kreislauf des Lebens by Jacob
Moleschott (1822-1893), and
Freedom in Science and
Teaching by Ernst Haeckel
(1834-1919).



A PHILOSOPHY OF EDUCATION: ANNOTATED EDITION

CM FOOTNOTE 1: | quote
from the article on Psycholo-
gy in the Encyclopedia Britan-
nica as being the most likely
to exhibit the authoritative
position.

The Napoleonic Wars were a
series of conflicts between
France, led by Napoleon Bo-
naparte (1769-1821), Great
Britain, and Britain’s various
allies from 1803-1815.

again, simplified and popularized these new theories, “All the
faculties which we include under the name of psychical activi-
ties are only functions of the brain substance. Thought stands in
the same relation to the brain as the gall to the liver.”

What use, or misuse, Germany has made of the teaching of
Darwin would not (save for the War) be of immediate concern
to us, were it not that she has given us back our own in the
form of that “mythology of faculty psychology” which is all we
possess in the way of educational thought. English psychology
proper has advanced if not to firm ground, at any rate to the
point of repudiating the ‘faculty’ basis. “However much as-
sailed, the concept of a ‘mind’ is,” we are told, “to be found in
all psychological writers.”! But there are but mind and matter,
and when we are told again that “psychology rests on feeling,”
where are we? Is there a middle region?

We fail to recognize that as the body requires wholesome
food and cannot nourish itself upon any substance, so the mind
too requires meat after its kind. If the War taught nothing else
it taught us that men are spirits, that the spirit, mind, of a man
is more than his flesh, that his spirit is the man, that for the
thoughts of his heart he gives the breath of his body. As a con-
sequence of this recognition of our spiritual nature, the lesson
for us at the moment is that the great thoughts, great events,
great considerations, which form the background of our nation-
al thought, shall be the content of the education we pass on.

The educational thought we hear most about is, as | have
said, based on sundry Darwinian axioms out of which we get
the notion that nothing matters but physical fitness and voca-
tional training. However important these are, they are not the
chief thing. A century ago when Prussia was shipwrecked in the
Napoleonic wars it was discovered that not Napoleon but Igno-
rance was the formidable national enemy; a few philosophers
took the matter in hand, and history, poetry, philosophy,
proved the salvation of a ruined nation, because such studies
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make for the development of personality, public spirit, initia-
tive, the qualities of which the State was in need, and which
most advance individual happiness and success. On the other
hand, the period when Germany made her school curriculum
utilitarian marks the beginning of her moral downfall. History
repeats itself. There are interesting rumors afloat of how the
students at Bonn, for example, went in solemn procession to
make a bonfire of French novels, certain prints, articles of luxu-
ry and the like; things like these had brought about the ruin of
Germany and it was the part of the youth to save her now as
before. Are they to have another Tugendbund?

We want an education which shall nourish the mind while
not neglecting either physical or vocational training; in short,
we want a working philosophy of education. | think that we of
the P.N.EU. have arrived at such a body of theory, tested and
corrected by some thirty years of successful practice with thou-
sands of children. This theory has already been set forth in vol-
umes’ published at intervals during the last thirty-five years; so
| shall indicate here only a few salient points which seem to me
to differ from general theory and practice —

(a) The children, not the teachers, are the responsible persons;
they do the work by self-effort.

(b) The teachers give sympathy and occasionally elucidate, sum
up or enlarge, but the actual work is done by the scholars.

(c) These read in a term one, or two, or three thousand pages,
according to their age, school and Form, in a large number of
set books. The quantity set for each lesson allows of only a sin-
gle reading; but the reading is tested by narration, or by writing
on a test passage. When the terminal examination is at hand so
much ground has been covered that revision is out of the ques-
tion; what the children have read they know, and write on any
part of it with ease and fluency, in vigorous English; they usually
spell well.

Much is said from time to time to show that ‘mere book-
learning’ is rather contemptible, and that “Things are in the
saddle and ride mankind.” May | point out that whatever dis-

The University of Bonn in Ger-
many was established in
1818. Notable students in-
clude Friedrich Nietzsche, Karl
Marx, Heinrich Heine, Pope
Benedict XVI, and Prince Al-
bert, husband of Queen Victo-
ria.

Tugendbund was a secret
society founded in Prussia in
1808 which was known for
their uprisings and revolts.
The group’s objective was to
revive Prussia after their de-
feat by Napoleon.

CM FOOTNOTE 1: The Home
Education Series

Elucidate (verb) - to make
something clear; clarify

This quote is from a poem by
Ralph Waldo Emerson (1803-
1882), an American writer.
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Howler (noun) - a glaring mis-
take

Francis Bacon (1561-1626)
was an English philosopher
and writer. He also served as
a legal advisor for Queen Eliz-
abeth |, but is best known for
his series of Essays.

credit is due to the use of books does not apply to this method,
which so far as | can discover has not hitherto been employed.
Has an attempt been made before on a wide scale to secure
that scholars should know their books, many pages in many
books, at a single reading, in such a way that months later they
can write freely and accurately on any part of the term’s read-
ing?

(d) There is no selection of studies, or of passages or of epi-
sodes, on the ground of interest. The best available book is cho-
sen and is read through perhaps in the course of two or three
years.

(e) The children study many books on many subjects, but exhib-
it no confusion of thought, and ‘howlers’ are almost unknown.

(f) They find that, in Bacon’s phrase, “Studies serve for delight”;
this delight being not in the lessons or the personality of the
teacher, but purely in their ‘lovely books,” ‘glorious books.’

(g) The books used are, whenever possible, literary in style.

(h) Marks, prizes, places, rewards, punishments, praise, blame,
or other inducements are not necessary to secure attention,
which is voluntary, immediate and surprisingly perfect.

(i) The success of the scholars in what may be called disciplinary
subjects, such as Mathematics and Grammar, depends largely
on the power of the teacher, though the pupils’ habit of atten-
tion is of use in these too.

(i) No stray lessons are given on interesting subjects; the
knowledge the children get is consecutive.

The unusual interest children show in their work, their
power of concentration, their wide, and as far as it goes, accu-
rate knowledge of historical, literary and some scientific sub-
jects, has challenged attention and the general conclusion is
that these are the children of educated and cultivated parents.
It was vain to urge that the home schoolroom does not usually
produce remarkable educational results; but the way is opening
to prove that the power these children show is common to all
children; at last there is hope that the offspring of working-class
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parents may be led into the wide pastures of a liberal educa-
tion.

Are we not justified in concluding that singular effects must
have commensurate causes, and that we have chanced to light
on unknown tracts in the region of educational thought? At any
rate that Golden Rule of which Comenius was in search has dis-
covered itself, the Rule: “WHEREBY TEACHERS SHALL TEACH LESS
AND SCHOLARS SHALL LEARN MORE.”

Let me now outline a few of the educational principles
which account for unusual results.

Principles hitherto unrecognized or disregarded | have enu-
merated some of the points in which our work is exceptional in
the hope of convincing the reader that unusual work carried on
successfully in hundreds of schoolrooms — home and other — is
based on principles hitherto unrecognized. The recognition of
these principles should put our national education on an intelli-
gent basis and should make for general stability, joy in living,
and personal initiative.

May | add one or two more arguments in support of my
plea:

The appeal is not to the clever child only, but to the aver-
age and even to the ‘backward’ child. This scheme is carried out
in less time than ordinary schoolwork on the same subjects.
There are no revisions, no evening lessons, no cramming or
‘getting up’ of subjects; therefore, there is much time whether
for vocational work or interests or hobbies. All intellectual work
is done in the hours of morning school, and the afternoons are
given to field nature studies, drawing, handicrafts, etc. Notwith-
standing these limitations, the children produce a surprising
amount of good intellectual work.

No homework is required.

It is not that ‘we’ (of the P.N.E.U.) are persons of peculiar
genius; it is that, like Paley’s man who found the watch, “we

Commensurate (adj) - equal;
corresponding in size or
degree

John Amos Comenius (1592-
1670) was a philosopher,
theologian, and educational
reformer. He is considered to
be the father of modern
education.

Backward (adj) - having made
less than normal progress
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William Paley (1743-1805)
was an English clergyman
who wrote Natural Theology:
or, Evidences of the Existence
and Attributes of the Deity.
He is known for his watch-
maker analogy in that a de-
sign implies a designer.

“No gain that | experience
must remain unshared” is a
line from a poem titled
“Christmas Eve and Easter
Day” by Robert Browning
(1812-1889).

Charlotte wrote a grammar
book called First Grammar
Lessons that was published
after her death.

have chanced on a good thing.”
“No gain that | experience must remain unshared.”

We feel that the country and indeed the world should have
the benefit of educational discoveries which act powerfully as a
moral lever, for we are experiencing anew the joy of the Renais-
sance, but without its pagan lawlessness.

Let me trace as far as | can recall them the steps by which |
arrived at some of the conclusions upon which we are acting.
While still a young woman | saw a great deal of a family of An-
glo-Indian children who had come ‘home’ to their grandfather’s
house and were being brought up by an aunt who was my inti-
mate friend. The children were astonishing to me; they were
persons of generous impulses and sound judgment, of great
intellectual aptitude, of imagination and moral insight. These
last two points were, | recollect, illustrated one day by a little
maiden of five who came home from her walk silent and sad;
some letting alone, and some wise openings brought out at last
between sobs — “a poor man — no home — nothing to eat — no
bed to lie upon,” — and then the child was relieved by tears.
Such incidents are common enough in families, but they were
new to me. | was reading a good deal of philosophy and
‘Education’ at the time for | thought with the enthusiasm of a
young teacher that Education should regenerate the world. |
had an Elementary School and a pioneer Church High School at
this same time so that | was enabled to study children in large
groups; but, at school, children are not so self-revealing as at
home. | began under the guidance of these Anglo-Indian chil-
dren to take the measure of a person and soon to suspect that
children are more than we, their elders, except that their igno-
rance is illimitable.

One limitation | did discover in the minds of these little peo-
ple; my friend insisted that they could not understand English
Grammar; | maintained that they could and wrote a little Gram-
mar (still waiting to be prepared for publication!) for the two of
seven and eight; but she was right; | was allowed to give the
lessons myself with what lucidity and freshness | could com-

10
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mand; in vain; the Nominative ‘Case’ baffled them; their minds
rejected the abstract conception just as children reject the no-
tion of writing an “Essay on Happiness.” But | was beginning to
make discoveries; the second being, that the mind of a child
takes or rejects according to its needs.

From this point it was not difficult to go on to the percep-
tion that, whether in taking or rejecting, the mind was function-
ing for its own nourishment; that the mind, in fact, requires
sustenance as does the body, in order that it increase and be
strong; but because the mind is not to be measured or
weighed, but is spiritual, so its sustenance must be spiritual
too, must, in fact, be ideas (in the Platonic sense of images). |
soon perceived that children were well equipped to deal with
ideas, and that explanations, questionings, amplifications, are
unnecessary and wearisome. Children have a natural appetite
for knowledge which is informed with thought. They bring im-
agination, judgment, and the various so-called ‘faculties,” to
bear upon a new idea pretty much as the gastric juices act upon
a food ration. This was illuminating but rather startling; the
whole intellectual apparatus of the teacher, his power of vivid
presentation, apt illustration, able summing up, subtle ques-
tioning, all these were hindrances and intervened between chil-
dren and the right nutriment duly served; this, on the other
hand, they received with the sort of avidity and simplicity with
which a healthy child eats his dinner.

The Scottish school of philosophers came to my aid here
with what may be called their doctrine of the desires, which, |
perceived, stimulate the action of mind and so cater for spiritu-
al (not necessarily religious) sustenance as the appetites do for
that of the body and for the continuance of the race. This was
helpful; | inferred that one of these, the Desire of Knowledge
(Curiosity) was the chief instrument of education; that this de-
sire might be paralyzed or made powerless like an unused limb
by encouraging other desires to intervene between a child and
the knowledge proper for him; the desire for place — emulation;
for prizes — avarice; for power — ambition; for praise — vanity,

CHARLOTTE’S WISE WORDS
“The mind of a child takes or
rejects according to its
needs.”

Plato was an ancient Greek
philosopher who’s theory of
Forms, or Images, denies the
reality of the material world,
considering it only an image
or copy of the real world.

The Scottish Enlightenment of
the 18th century created in-
tellectual and scientific ac-
complishments and included
ideas such as: “Due cultiva-
tion of the mind involves fill-
ing it with sound opinion re-
garding our duty, learning to
judge well the objects which
commonly stimulate our de-
sires, and acquiring rational
control of our passions.”

The use of capitalization for
the phrase “the Desire of
Knowledge (Curiosity)” indi-
cates that Charlotte is refer-
encing Volume 4: Ourselves
(see Ourselves, pgs 77-78).
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Feudal (adj) - outdated or old-
fashioned
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might each be a stumbling block to him. It seemed to me that
we teachers had unconsciously elaborated a system which
should secure the discipline of the schools and the eagerness of
the scholars — by means of marks, prizes, and the like — and yet
eliminate that knowledge-hunger, itself the quite sufficient in-
centive to education.

Then arose the question — Cannot people get on with little
knowledge? Is it really necessary after all? My child-friends sup-
plied the answer: their insatiable curiosity showed me that the
wide world and its history was barely enough to satisfy a child
who had not been made apathetic by spiritual malnutrition.
What, then, is knowledge? was the next question that occurred;
a question which the intellectual labor of ages has not settled;
but perhaps this is enough to go on with — that only becomes
knowledge to a person which he has assimilated, which his
mind has acted upon.

Children’s aptitude for knowledge and their eagerness for it
made for the conclusion that the field of a child’s knowledge
may not be artificially restricted, that he has a right to and ne-
cessity for as much and as varied knowledge as he is able to
receive; and that the limitations in his curriculum should de-
pend only upon the age at which he must leave school; in a
word, a common curriculum (up to the age of say, fourteen or
fifteen) appears to be due to all children.

We have left behind the feudal notion that intellect is a
class prerogative, that intelligence is a matter of inheritance
and environment; inheritance, no doubt, means much, but eve-
ryone has a very mixed inheritance; environment makes for
satisfaction or uneasiness, but education is of the spirit and is
not to be taken in by the eye or effected by the hand; mind ap-
peals to mind and thought begets thought and that is how we
become educated. For this reason we owe it to every child to
put him in communication with great minds that he may get at
great thoughts; with the minds, that is, of those who have left
us great works; and the only vital method of education appears
to be that children should read worthy books, many worthy

12
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books.

It will be said on the one hand that many schools have their
own libraries or the scholars have the free use of a public li-
brary and that children do read; and on the other that the liter-
ary language of first-rate books offers an impassable barrier to
working-men’s children. In the first place, we all know that des-
ultory reading is delightful and incidentally profitable but is not
education whose concern is knowledge. That is, the mind of the
desultory reader only rarely makes the act of appropriation
which is necessary before the matter we read becomes person-
al knowledge. We must read in order to know or we do not
know by reading.

As for the question of literary form, many circumstances
and considerations which it would take too long to describe
brought me to perceive that delight in literary form is native to
us all until we are ‘educated’ out of it.

It is difficult to explain how | came to a solution of a puzzling
problem — how to secure attention. Much observation of chil-
dren, various incidents from one’s general reading, the recollec-
tion of my own childhood and the consideration of my present
habits of mind brought me to the recognition of certain laws of
the mind, by working in accordance with which the steady
attention of children of any age and any class in society is in-
sured, week in, week out — attention, not affected by distracting
circumstances. It is not a matter of ‘personal magnetism,” for
hundreds of teachers of very varying quality, working in home
schoolrooms and in Elementary and Secondary Schools on this
method,1 secure it without effort; neither does it rest upon the
‘doctrine of interest’; no doubt the scholars are interested,
sometimes delighted; but they are interested in a great variety
of matters and their attention does not flag in the ‘dull parts.’

It is not easy to sum up in a few short sentences those prin-
ciples upon which the mind naturally acts and which | have
tried to bring to bear upon a school curriculum. The fundamen-
tal idea is, that children are persons and are therefore moved

14 by the same springs of conduct as their elders. Among these is

Desultory (adj) - lacking a plan

or purpose; random

CM FOOTNOTE 1: In connec-
tion with the Parents’ Union

School.
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The Front refers to the
position where British troops
were engaged in warfare
during WWI.

Dilatory (adj) - unhurried;
slow to act

Desultory (adj) - lacking a plan
or purpose; random

Beguile (verb) - to charm or
enchant, sometimes in a de-
ceptive way
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the Desire of Knowledge, knowledge-hunger being natural to
everybody. History, Geography, the thoughts of other people,
roughly, the humanities, are proper for us all, and are the ob-
jects of the natural desire of knowledge. So too, are Science, for
we all live in the world; and Art, for we all require beauty, and
are eager to know how to discriminate; social science, Ethics,
for we are aware of the need to learn about the conduct of life;
and Religion, for, like those men we heard of at the Front, we
all ‘want God.’

In the nature of things then the unspoken demand of chil-
dren is for a wide and very varied curriculum; it is necessary
that they should have some knowledge of the wide range of
interests proper to them as human beings, and for no reasons
of convenience or time limitations may we curtail their proper
curriculum.

Perceiving the range of knowledge to which children as per-
sons are entitled the questions are, how shall they be induced
to take that knowledge, and what can the children of the peo-
ple learn in the short time they are at school? We have discov-
ered a working answer to these two conundrums. | say discov-
ered, and not invented, for there is only one way of learning,
and the intelligent persons who can talk well on many subjects
and the expert in one learn in the one way, that is, they read to
know. What | have found out is, that this method is available for
every child, whether in the dilatory and desultory home school-
room or in the large classes of Elementary Schools.

Children no more come into the world without provision for
dealing with knowledge than without provision for dealing with
food. They bring with them not only that intellectual appetite,
the desire of knowledge, but also an enormous, an unlimited
power of attention to which the power of retention (memory)
seems to be attached, as one digestive process succeeds anoth-
er, until the final assimilation. “Yes,” it will be said, “they are
capable of much curiosity and consequent attention but they
can only occasionally be beguiled into attending to their les-
sons.” Is not that the fault of the lessons, and must not these be

15
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regulated as carefully with regard to the behavior of mind as
the children’s meals are with regard to physical considerations?

Let us consider this behavior in a few aspects. The mind
concerns itself only with thoughts, imaginations, reasoned ar-
guments; it declines to assimilate the facts unless in combina-
tion with its proper pabulum; it, being active, is wearied in the
passive attitude of a listener, it is as much bored in the case of a
child by the discursive twaddle of the talking teacher as in that
of a grown-up by conversational twaddle; it has a natural pref-
erence for literary form; given a more or less literary presenta-
tion, the curiosity of the mind is enormous and embraces a vast
variety of subjects.

| predicate these things of ‘the mind’ because they seem
true of all persons’ minds. Having observed these, and some
other points in the behavior of mind, it remained to apply the
conclusions to which | had come to a test curriculum for schools
and families. Oral teaching was to a great extent ruled out; a
large number of books on many subjects were set for reading in
morning school-hours; so much work was set that there was
only time for a single reading; all reading was tested by a narra-
tion of the whole or a given passage, whether orally or in
writing. Children working on these lines know months after that
which they have read and are remarkable for their power of
concentration (attention); they have little trouble with spelling
or composition and become well-informed, intelligent persons.*

But, it will be said, reading or hearing various books read,
chapter by chapter, and then narrating or writing what has
been read or some part of it — all this is mere memory work.
The value of this criticism may be readily tested; will the critic
read before turning off his light a leading article from a newspa-
per, say, or a chapter from Boswell or Jane Austen, or one of
Lamb’s Essays; then, will he put himself to sleep by narrating
silently what he has read. He will not be satisfied with the result
but he will find that in the act of narrating every power of his
mind comes into play, that points and bearings which he had
not observed are brought out; that the whole is visualized and

Pabulum (noun) - bland or
insipid intellectual fare; enter-
tainment

Twaddle (adj) - insignificant or
worthless speech or writing

CM FOOTNOTE 1: The small
Practicing School attached to
the House of Education (ages
of scholars from six to eight-
een) affords opportunities for
testing the Programmes of
work sent out term by term,
and the examinations set at
the end of each term. The
work in each Form is easily
done in the hours of morning-
school.

James Boswell (1740-1795),
Jane Austen (1775-1817), and
Charles Lamb (1775-1834)
were all well-known British
authors.
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Axiom (noun) - a statement or
proposition which is regarded
as being established, accept-
ed, or self-evidently true

In the Socratic use of ques-
tioning, teachers will respond
to a students question by
asking a question. According
to Plato, Socrates believed
that "the disciplined practice
of thoughtful questioning
enables the scholar/student
to examine ideas and be able
to determine the validity of
those ideas.”

Congerie (noun) - a collection
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brought into relief in an extraordinary way; in fact, that scene
or argument has become a part of his personal experience; he
knows, he has assimilated what he has read. This is not memory
work. In order to memorize, we repeat over and over a passage
or a series of points or names with the aid of such clues as we
can invent; we do memorize a string of facts or words, and the
new possession serves its purpose for a time, but it is not as-
similated; its purpose being served, we know it no more. This is
memory work by means of which examinations are passed with
credit. | will not try to explain (or understand!) this power to
memorize; it has its subsidiary use in education, no doubt, but
it must not be put in the place of the prime agent which is
attention.

Long ago, | was in the habit of hearing this axiom quoted by
a philosophical old friend: “The mind can know nothing save
what it can produce in the form of an answer to a question put
to the mind by itself.” | have failed to trace the saying to its
source, but a conviction of its importance has been growing
upon me during the last forty years. It tacitly prohibits ques-
tioning from without; (this does not, of course, affect the So-
cratic use of questioning for purposes of moral conviction); and
it is necessary to intellectual certainty, to the act of knowing.
For example, to secure a conversation or an incident, we ‘go
over it in our minds’; that is, the mind puts itself through the
process of self-questioning which | have indicated. This is what
happens in the narrating of a passage read: each new consecu-
tive incident or statement arrives because the mind asks itself —
“What next?” For this reason it is important that only one read-
ing should be allowed; efforts to memorize weaken the power
of attention, the proper activity of the mind; if it is desirable to
ask questions in order to emphasize certain points, these
should be asked after and not before, or during, the act of nar-
ration.

Our more advanced psychologists come to our support
here; they, too, predicate “instead of a congerie of faculties, a
single subjective activity, attention”; and again, there is “one

17
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common factor in all psychical activity, that is attention.”* My
personal addition is that attention is unfailing, prompt and
steady when matter is presented suitable to a child’s intellectu-
al requirements, if the presentation be made with the concise-
ness, directness, and simplicity proper to literature.

Another point should be borne in mind; the intellect re-
quires a moral impulse, and we all stir our minds into action the
better if there is an implied ‘must’ in the background; for chil-
dren in class, the ‘must’ acts through the certainty that they will
be required to narrate or write from what they have read with
no opportunity of ‘looking up,” or other devices of the idle. Chil-
dren find the act of narrating so pleasurable in itself that urgen-
cy on the part of the teacher is seldom necessary.

Here is a complete chain of the educational philosophy |
have endeavored to work out, which has, at least, the merit
that it is successful in practice. Some few hints | have, as | have
said, adopted and applied, but | hope | have succeeded in meth-
odizing the whole and making education what it should be, a
system of applied philosophy; | have, however, carefully ab-
stained from the use of philosophical terms.

This is, briefly, how it works:

A child is a person with the spiritual requirements and capa-
bilities of a person.

Knowledge ‘nourishes’ the mind as food nourishes the body.
A child requires knowledge as much as he requires food.

He is furnished with the desire for Knowledge, i.e., Curiosity;
with the power to apprehend Knowledge, that is, attention;
with powers of mind to deal with Knowledge without aid from
without — such as imagination, reflection, judgment; with in-
nate interest in all Knowledge that he needs as a human being;
with power to retain and communicate such Knowledge; and to
assimilate all that is necessary to him.

He requires that in most cases Knowledge be communicated

to him in literary form; and reproduces such Knowledge
touched by his own personality; thus, his reproduction becomes

CM FOOTNOTE 1: | again
quote from the article on Psy-
chology in the Encyclopedia
Britannica.

Innate (adj) - inborn; intrinsic
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original.

The natural provision for the appropriation and assimilation
of Knowledge is adequate and no stimulus is required; but
some moral control is necessary to secure the act of attention;
a child receives this in the certainty that he will be required to
recount what he has read.

Children have a right to the best we possess; therefore,
their lesson books should be, as far as possible, our best books.

They weary of talk, and questions bore them, so that they
should be allowed to use their books for themselves; they will
ask for such help as they wish for.

They require a great variety of knowledge — about religion,
the humanities, science, art; therefore, they should have a wide
curriculum, with a definite amount of reading set for each short
period of study.

The teacher affords direction, sympathy in studies, a vivify-
ing word here and there, help in the making of experiments,
etc., as well as the usual teaching in languages, experimental
science and mathematics.

Pursued under these conditions, “Studies serve for delight,”
and the consciousness of daily progress is exhilarating to both
teacher and children.

The reader will say with truth, “I knew all this before and
have always acted more or less on these principles”; and | can
only point to the unusual results we obtain through adhering
not ‘more or less,” but strictly to the principles and practices |
have indicated. | suppose the difficulties are of the sort that
Lister had to contend with; every surgeon knew that his instru-
ments and appurtenances should be kept clean, but the saving
of millions of lives has resulted from the adoption of the great
surgeon’s antiseptic treatment; that is from the substitution of
exact principles scrupulously applied for the rather casual
‘more or less’ methods of earlier days.

Whether the way | have sketched out is the right and the
only way remains to be tested still more widely than in the

19
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thousands of cases in which it has been successful; but assured-
ly education is slack and uncertain for the lack of sound princi-
ples exactly applied. The moment has come for a decision; we
have placed our faith in ‘civilization,” have been proud of our
progress; and, of the pangs that the War has brought us, per-
haps none is keener than that caused by the utter breakdown
of the civilization which we have held to be synonymous with
education. We know better now and are thrown back on our
healthy human instincts and the Divine sanctions. The educable
part of a person is his mind. The training of the senses and
muscles is, strictly speaking, training and not education. The
mind, like the body, requires quantity, variety and regularity in
the sustenance offered to it. Like the body, the mind has its
appetite, the desire for knowledge. Again, like the body, the
mind is able to receive and assimilate by its powers of attention
and reflection. Like the body, again, the mind rejects insipid,
dry, and unsavory food, that is to say, its pabulum should be
presented in a literary form. The mind is restricted to pabulum
of one kind: it is nourished upon ideas and absorbs facts only as
these are connected with the living ideas upon which they
hang. Children educated upon some such lines as these re-
spond in a surprising way, developing capacity, character,
countenance, initiative and a sense of responsibility. They are,
in fact, even as children, good and thoughtful citizens.

| have in this volume attempted to show the principles and
methods upon which education of this sort is being successfully
carried out, and have added chapters which illustrate the histo-
ry of a movement the aim of which is, in the phrase of Comeni-
us, “All knowledge for all men.” As well as these | have been
permitted to use the criticisms® of various teachers and Direc-
tors of education and others upon the practical working of the
scheme.

It is a matter of rejoicing that the way is open to give to all
classes a basis of common thought and common knowledge,
including a common store of literary and historic allusions, a
possession which has a curious power of cementing bodies of

Pabulum (noun) - bland or
insipid intellectual fare; enter-
tainment

John Amos Comenius (1592-
1670) was an educational
reformer. Charlotte discusses
his ideas further in chapter 3.

CM FOOTNOTE 1: See Some
Discussions of the Method.
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Magnanimity (noun) - the
condition of being magnani-
mous; generosity; kindness,
especially toward a less pow-
erful person

men, and, in the next place, it is an enormous gain that we are
within sight of giving to the working-classes, notwithstanding
their limited opportunities, that stability of mind and magna-
nimity of character which are the proper outcome and the un-
failing test of A LIBERAL EDUCATION.

| shall confine myself in this volume to the amplification and
illustration of some of the points | have endeavored to make in
this introductory statement.






20

A PHILOSOPHY OF EDUCATION: ANNOTATED EDITION



23

24

SELF-EDUCATION

CHAPTER 1

S elf - Education

The title of this chapter may awaken some undeserved
sympathy; gratifying visions of rhythmic movements, independ-
ent action, self-expression in various interesting ways, occur to
the mind — for surely these things constitute ‘self-education‘?
Most of these modern panacea are desirable and by no means
to be neglected; limbs trained to grace and agility, a hand, to
dexterity and precision, an eye made to see and an ear to hear,
a voice taught to interpret, — we know today that all these pos-
sibilities of joy in living should be open to every child, and we
look forward even too hopefully to the manner of citizen who
shall be the outcome of our educational zeal.

Now, although we, of the Parents’ Union, have initiated
some of these educational outworks and have gladly and grate-
fully adopted others, yet is our point of view different; we are
profoundly skeptical as to the effect of all or any of these activi-
ties upon character and conduct. A person is not built up from
without but from within, that is, he is living, and all external
educational appliances and activities which are intended to
mold his character are decorative and not vital.

This sounds like a stale truism; but, let us consider a few
corollaries of the notion that ‘a child is a person,” and that a
person is, primarily, living. Now no external application is capa-
ble of nourishing life or promoting growth; baths of wine, wrap-
pings of velvet have no effect upon physical life except as they
may hinder it; life is sustained on that which is taken in by the
organism, not by that which is applied from without.

Perhaps the only allowable analogy with the human mind is
the animal body, especially the human body, for it is that which
we know most about; the well-worn plant and garden analogy

Parents’ Union is the PNEU, or
the Parents’ National Educa-
tional Union.

Truism (noun) - a statement
that is obviously true and says
nothing new or interesting
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The House of Mind refers to a
concept Charlotte uses in Vol-
ume 4: Ourselves.

The House of Mind is one of
the Four Chambers, or houses
of government. The other
chambers include the House
of Body, the House of Heart,
and the House of Soul. Here is
a quote from Ourselves, Book
2, page 2:

“The House of Mind is amaz-
ingly ordered with a view to
the getting of knowledge.”

Mrs. Proudie is a literary char-
acter in Barchester Towers
written by Anthony Trollope
(1815-1882).

22

is misleading, especially as regards that tiresome busybody, the
gardener, who will direct the inclination of every twig, the posi-
tion of every leaf; but, even then apart from the gardener, the
child-garden is an intolerable idea as failing to recognize the
essential property of a child, his personality, a property all but
absent in a plant. Now, let us consider for a moment the paral-
lel behavior of body and mind. The body lives by air, grows on
food, demands rest, flourishes on a diet wisely various. So, of
the mind, (by which | mean the entire spiritual nature, all that
which is not body), it breathes in air, calls for both activity and
rest and flourishes on a wisely varied dietary.

We go round the house and round the house, but rarely go
into the House of Mind; we offer mental gymnastics, but these
do not take the place of food, and of that we serve the most
meagre rations, no more than that bean a day! Diet for the
body is abundantly considered, but no one pauses to say, “I
wonder does the mind need food, too, and regular meals, and
what is its proper diet?”

| have asked myself this question and have labored for fifty
years to find the answer, and am anxious to impart what | think
| know, but the answer cannot be given in the form of ‘Do’ this
and that, but rather as an invitation to ‘Consider’ this and that;
action follows when we have thought duly.

The life of the mind is sustained upon ideas; there is no in-
tellectual vitality in the mind to which ideas are not presented
several times, say, every day. But ‘surely, surely,” as ‘Mrs.
Proudie’ would say, scientific experiments, natural beauty, na-
ture study, rhythmic movements, sensory exercises, are all fer-
tile in ideas? Quite commonly, they are so, as regards ideas of
invention and discovery; and even in ideas of art; but for the
moment it may be well to consider the ideas that influence life,
that is, character and conduct; these, it would seem, pass di-
rectly from mind to mind, and are neither helped nor hindered
by educational outworks. Every child gets many of these ideas
by word of mouth, by way of family traditions, proverbial phi-
losophy —in fact, by what we might call a kind of oral literature.
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But, when we compare the mind with the body, we perceive
that three ‘square’ meals a day are generally necessary to
health, and that a casual diet of ideas is poor and meagre. Our
schools turn out a good many clever young persons, wanting in
nothing but initiative, the power of reflection and the sort of
moral imagination which enables you to ‘put yourself in his
place.” These qualities flourish upon a proper diet; and this is
not afforded by the ordinary schoolbook, or, in sufficient quan-
tity by the ordinary lesson. | should like to emphasize quantity,
which is as important for the mind as for the body; both require
their ‘square meals.’

It is no easy matter to give its proper sustenance to the
mind; hard things are said of children, that they have ‘no
brains,” ‘a low order of intellect,” and so on; but many of us are
able to vouch for the fine intelligence shown by children who
are fed with the proper mind-stuff; but teachers do not usually
take the trouble to find out what this is. We come dangerously
near to what Plato condemns as “that lie of the soul,” that cor-
ruption of the highest truth, of which Protagoras is guilty in the
saying that, “Knowledge is sensation.” What else are we saying
when we run after educational methods which are purely sen-
sory? Knowledge is not sensation, nor is it to be derived
through sensation; we feed upon the thoughts of other minds;
and thought applied to thought generates thought and we be-
come more thoughtful. No one need invite us to reason, com-
pare, imagine; the mind, like the body, digests its proper food,
and it must have the labor of digestion or it ceases to function.

But the children ask for bread and we give them a stone;
we give information about objects and events which mind does
not attempt to digest but casts out bodily (upon an examination
paper?). But let information hang upon a principle, be inspired
by an idea, and it is taken with avidity and used in making what-
soever in the spiritual nature stands for tissue in the physical.

“Education,” said Lord Haldane, some time ago, “is a matter
of the spirit,” — no wiser word has been said on the subject, and
yet we persist in applying education from without as a bodily

Plato’s lie of the soul is a
falsehood in which we mistak-
enly believe to be true.

Protagoras was an Ancient
Greek philosopher who is
credited with the idea of Rela-
tivism.

Richard Haldane (1856-1928)
was a British politician who
advocated for education re-
form. He wrote several books,
including Education and Em-
pire.
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“The best thought the world
possesses is stored in books.”
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activity or emollient. We begin to see light. No one knoweth
the things of a man but the spirit of a man which is in him;
therefore, there is no education but self-education, and as soon
as a young child begins his education he does so as a student.
Our business is to give him mind-stuff, and both quality and
guantity are essential. Naturally, each of us possesses this mind
-stuff only in limited measure, but we know where to procure
it; for the best thought the world possesses is stored in books;
we must open books to children, the best books; our own con-
cern is abundant provision and orderly serving.

| am jealous for the children; every modern educational
movement tends to belittle them intellectually; and none more
so than a late ingenious attempt to feed normal children with
the pap-meat which may (?) be good for the mentally sick: but,
“To all wildly popular things comes suddenly and inexorably
death, without hope of resurrection.” If Mr. Bernard Shaw is
right, | need not discuss a certain popular form of ‘New Educa-
tion.” It has been ably said that education should profit by the
divorce which is now in progress from psychology on the one
hand and sociology on the other; but what if education should
use her recovered liberty to make a monstrous alliance with
pathology?

Various considerations urge upon me a rather distasteful
task. It is time | showed my hand and gave some account of
work, the principles and practices of which should, | think, be of
general use. Like those lepers who feasted at the gates of a
famished city, | begin to take shame to myself! | have attempt-
ed to unfold (in various volumes®) a system of educational the-
ory which seems to me able to meet any rational demand, even
that severest criterion set up by Plato; it is able to “run the
gauntlet of objections, and is ready to disprove them, not by
appeals to opinion, but to absolute truth.” Some of it is new,
much of it is old. Like the quality of mercy, it is not strained,
certainly it is twice blessed, it blesses him that gives and him
that takes, and a sort of radiancy of look distinguishes both
scholar and teacher engaged in this manner of education; but
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there are no startling results to challenge attention.

Professor Bompas Smith remarked in an inaugural address
at the University of Manchester that, “If we can guide our prac-
tice by the light of a comprehensive theory we shall widen our
experience by attempting tasks which would not otherwise
have occurred to us.” It is possible to offer the light of such a
comprehensive theory, and the result is precisely what the Pro-
fessor indicates, — a large number of teachers attempt tasks
which would not otherwise have occurred to them. One discov-
ers a thing because it is there, and no sane person takes credit
to himself for such discovery. On the contrary, he recognizes
with King Arthur — “These jewels, whereupon | chanced Divine-
ly, are for public use.” For many years we have had access to a
sort of Aladdin’s cave which | long to throw open ‘for public

’

use.

Let me try to indicate some of the advantages of the theory
| am urging: It fits all ages, even the seven ages of man! It satis-
fies brilliant children and discovers intelligence in the dull. It
secures attention, interest, concentration, without effort on the
part of teacher or taught.

Children, I think, all children, so taught express themselves
in forcible and fluent English and use a copious vocabulary. An
unusual degree of nervous stability is attained; also, intellectual
occupation seems to make for chastity in thought and life. Par-
ents become interested in the schoolroom work, and find their
children ‘delightful companions.” Children show delight in books
(other than story books) and manifest a genuine love of
knowledge. Teachers are relieved from much of the labor of
corrections. Children taught according to this method do excep-
tionally well at any school. It is unnecessary to stimulate these
young scholars by marks, prizes, etc.

After all, it is not a quack medicine | am writing about,
though the reader might think so, and there is no is 1s. 1 }4d. a
bottle in question!

Over thirty years ago | published a volume about the home

Henry Bompas Smith (1867-
1953) was a British professor
who specialized in the theory
of education. He wrote Edu-
cation as the Training of Per-
sonality and Boys and Their
Management in School. He
also wrote the arithmetic
book that Charlotte assigned
to Form 2 students, A New
Junior Arithmetic.

The “seven ages of man” is a
reference to As You Like It, a
play by William Shakespeare.
At the end of the play, the
character Jacques describes
the seven ages of man in his
“All the world’s a stage” mon-
ologue.

1s. 1 %d. = 1 shilling and 1.5
pence
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education of children and people wrote asking how those coun-
sels of perfection could be carried out with the aid of the pri-
vate governess as she then existed; it occurred to me that a
series of curricula might be devised embodying sound princi-
ples and securing that children should be in a position of less
dependence on their teacher than they then were; in other
words, that their education should be largely self-education. A
sort of correspondence school was set up, the motto of which,
“l'am, | can, | ought, | will,” has had much effect in throwing
children upon the possibilities, capabilities, duties and deter-
mining power belonging to them as persons.

“Children are born persons,” is the first article of the educa-
tional credo in question. The response made by children
(ranging in age from six to eighteen) astonished me; though
they only showed the power of attention, the avidity for
knowledge, the clearness of thought, the nice discrimination in
books, and the ability to deal with many subjects, for which |
had given them credit in advance. | need not repeat what | have
urged elsewhere on the subject of ‘Knowledge’ and will only
add that anyone may apply a test; let him read to a child of any
age from six to ten an account of an incident, graphically and
tersely told, and the child will relate what he has heard point by
point, though not word for word, and will add delightful original
touches; what is more, he will relate the passage months later
because he has visualized the scene and appropriated that bit
of knowledge. A rhetorical passage, written in ‘journalese,’
makes no impression on him; if a passage be read more than
once, he may become letter-perfect, but the spirit, the individu-
ality has gone out of the exercise. An older boy or girl will read
one of Bacon’s Essays, say, or a passage from De Quincey, and
will write or tell it forcibly and with some style, either at the
moment or months later. We know how Fox recited a whole
pamphlet of Burke’s at a College supper though he had proba-
bly read it no more than once. Here on the very surface is the
key to that attention, interest, literary style, wide vocabulary,
love of books and readiness in speaking, which we all feel
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should belong to an education that is only begun at school and
continued throughout life; these are the things that we all de-
sire, and how to obtain them is some part of the open secret |
am laboring to disclose ‘for public use.’

| am anxious to bring a quite successful educational experi-
ment before the public at a moment when we are told on au-
thority that “Education must be ... an appeal to the spirit if it is
to be made interesting.” Here is Education which is as inter-
esting and fascinating as a fine art to parents, children, and
teachers.

During the last thirty years, thousands of children educated
on these lines have grown up in love with Knowledge and mani-
festing a ‘right judgment in all things’ so far as a pretty wide
curriculum gives them data.

| would have children taught to read before they learn the
mechanical arts of reading and writing; and they learn de-
lightfully; they give perfect attention to paragraph or page read
to them and are able to relate the matter point by point, in
their own words; but they demand classical English and cannot
learn to read in this sense upon anything less. They begin their
‘schooling’ in ‘letters’ at six, and begin at the same time to learn
mechanical reading and writing. A child does not lose by spend-
ing a couple of years in acquiring these because he is mean-
while ‘reading’ the Bible, history, geography, tales, with close
attention and a remarkable power of reproduction, or rather, of
translation into his own language; he is acquiring a copious vo-
cabulary and the habit of consecutive speech. In a word, he is
an educated child from the first, and his power of dealing with
books, with several books in the course of a morning’s ‘school,’
increases with his age.

But children are not all alike; there is as much difference
between them as between men or women; two or three
months ago, a small boy, not quite six, came to school (by post);
and his record was that he could read anything in five lan-
guages, and was now teaching himself the Greek characters,
could find his way about the Continental Bradshaw, and was a

Bradshaw’s Continental Rail-
way Guide was published by
British cartographer George
Bradshaw (1800-1853).
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chubby, vigorous little person. All this the boy brings with him
when he comes to school; he is exceptional, of course, just as a
man with such accomplishments is exceptional; but | believe
that all children bring with them much capacity which is not
recognized by their teachers, chiefly intellectual capacity,
(always in advance of motor power), which we are apt to
drown in deluges of explanation, or dissipate in futile labors in
which there is no advance.

People are naturally divided into those who read and think
and those who do not read or think; and the business of
schools is to see that all their scholars shall belong to the for-
mer class; it is worthwhile to remember that thinking is insepa-
rable from reading which is concerned with the content of a
passage and not merely with the printed matter.

The children | am speaking of are much occupied with
things as well as with books, because ‘Education is the Science
of Relations,’ is the principle which regulates their curriculum;
that is, a child goes to school with many aptitudes which he
should put into effect. So, he learns a good deal of science, be-
cause children have no difficulty in understanding principles,
though technical details baffle them. He practices various hand-
icrafts that he may know the feel of wood, clay, leather, and
the joy of handling tools, that is, that he may establish a due
relation with materials. But, always, it is the book, the
knowledge, the clay, the bird or blossom, he thinks of, not his
own place or his own progress.

| am afraid that some knowledge of the theory we advance
is necessary to the open-minded teacher who would give our
practices a trial, because every detail of schoolroom work is the
outcome of certain principles. For instance, it would be quite
easy without much thought to experiment with our use of
books; but in education, as in religion, it is the motive that
counts, and the boy who reads his lesson for a ‘good mark’ be-
comes word-perfect, but does not know. But these principles
are obvious and simple enough, and, when we consider that at
present education is chaotic for want of a unifying theory, and
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that there happens to be no other comprehensive theory in the
field which is in line with modern thought and fits every occa-
sion, might it not be well to try one which is immediately practi-
cable and always pleasant and has proved itself by producing
many capable, serviceable, dutiful men and women of sound
judgment and willing mind?

In urging a method of self-education for children in lieu of
the vicarious education which prevails, | should like to dwell on
the enormous relief to teachers, a self-sacrificing and greatly
overburdened class; the difference is just that between driving
a horse that is light and a horse that is heavy in hand; the for-
mer covers the ground of his own gay will and the driver goes
merrily. The teacher who allows his scholars the freedom of the
city of books is at liberty to be their guide, philosopher and
friend; and is no longer the mere instrument of forcible intellec-
tual feeding.

CHARLOTTE’S WISE WORDS
“The teacher who allows his
scholars the freedom of the
city of books is at liberty to be
their guide, philosopher and
friend.”
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